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PREFACE

The Reception Committee has pleasure in publishing this Report of the
XV1 All India Educational Conference which was held at Udaipur from Decem-
ber 26th to 30th, 1940. The Commitlee regrets that much delay has occurred in
its publication.  Several causes held up the preparation of this volume. It is,
however, hoped that the lapse of time has nol diminished the value of the matler
presented in the following pages.

The rise in prices of paper has obliged the Committee to publish only a
Summary of the Report.  The process of abridgement inevitably led to some
changes in expression but as far as possible the style of the author (speakers or
writers of the papers) has not been materially allered. Excepling only a few
papers which were not found suitable or relevant, all the other papers which were
read or taken as read in the Conference have been included in the Report.

The Address of the President of the New FEducation Section was not
received from him although several reminders were sent to him, and consequently
it could not be printed in this Report. It is regretted that some addresses in the
General Session which could not be taken down by the stenographers had also to
be omitted.

It would have been impossible to publish this Report without the generous
grant which the Government of His Highness the Maharana Sahib of Udaipur
were pleased to make fo meet the large deficit in printing charges. We feel
profoundly grateful to His Highness for his generosity.

It is no exaggeration to say that without the sympathy, and large-hearted
support of Dewan Bahadur Sir 1. Vijayaraghavacharya, the Prime Minister of
Mewar, we could not have even ventured to invite the All India Educational
Conference to Udaipur. The Commillee are under a deep debt of gratitude to him,

This Report was prepared under the direction of Dr. Mohan Sinha Mehta,
the Chairman of our Working Committee, who was always ready to give his
valuable suggestions even though he was so hard pressed for time. I cannot be too
grateful to him.

In the end [ desire to thank my friend and colleague Mr. M. V. Amrith,
M. A., who assisted me in preparing this Summary of what might have been a
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voluminous report, It was not an easy task.  This publication would have been
Jurther delayed had not Mr, Amrith offered his ungrudging help.

W hatever success the Conference achieved was the result of the efforts of
many honorary office-bearers of the Reception Commitlee and of our band of
energetic volunteers,  The sense of discipline and spirit of cooperation which
inspired hard work in bitterly cold weather on the part of those friends won the
admiration of the Working Committee which it is my pleasant duty to record here.

VIDYA BHAWAN, K. L. Shrimali,
UDAIPUR., General Secretary
The 15th April, 1943. RecEPTION COMMITTEE,
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The Opening of the XVI All India
Educational Exhibition.

The XVI All India Educational Exhibition was organised in connection with
the All India Educational Conference in one of the buildings of Vidya Bhawan.
It was opened on the afternoon of Thursday the 26th December by the Maharaj
Kumar Sahib (Heir- Apparent) of Mewar State, A large and distinguished gather-
ing of educationists and citizens of Udaipur was present.

The event opened with a Chorus by the boys of Vidya Bhawan, Udaipur.
Mr. Ran Bahadur Singh, the Secretary of the Exhibiton Committee, read
his report (which is printed in full elsewhere in this report),

The Chairman of the Reception Committee, Dewan Bahadur Sir
T. Vijayaraghavacharya welcomed the visitors and said that the ambition and
the effort of the organisers of the Exhibition were just the qualities required to
raise the standards of education in the country, It was a matter of congratula-
tion that 600 exhibits including rare objects like Maharana Pratap’s sword
and armour had been collected inspite of the shortness of time, An exhibition
of that type would go some way to prove that a purely literary education was not
enough,

He thanked all those persons who had sent exhibits, and expressed the
hope that within the next ten years Udaipur would reach the standard set up
in the exhibition. He then requested the Maharaj Kumar Sahib to open the
exhibition,

Before declaring the exhibition open, the Maharaj Kumar Sahib said :—

““Mr. Chairman, Ladies and Gentlemen,

Before I declare the Exhibition open I consider it my pleasant duty to thank
the members of the Reception Committee who are organising this Exhibition for
their kind invitation to me to open it.
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We all know that this is the first time the All India Educational Conference,
composed of leading educationists in India, is meeting in Rajputana. That
Udaipur should have been chosen as the meeting place is very gratifying and
I consider it to be a proud privilege for Mewar. |am sure that this sitting of
the conference will serve to further the cause of education in these parts, where
much will have to be done before we come in line with the more advanced
parts of India,

I need hardly say how very useful exhibitions of this kind are in educating
young minds. That which we see with our eyes is more easily understood
and more deeply impressed on our minds than that which we read in books,

As Udaipur cannot have the same facilities for such an exhibition as large
cities like Calcutta, Bombay and Madras, it shows great enterprise on the
part of the Committee to have undertaken this task in spite of many difficulties,

I have the pleasure now of declaring this Exhibition open,”

The guests were then conducted round the Exhibition by the office-bearers
of the Reception Committee.
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General Session of the Conference

FIRST SITTING.
Friday, the 27th December, 1941.

The General Session of the XVI All India Educational Conference opened
on the 27th December, 1940 at 5 p. m. in a spacious and artistically decorated
Pandal which was specially erected for the purpose, There was a large number
of visitors and delegates from all over the country. British Indian Provinces and
Indian States were equally strongly represented.

The President-elect, the Hon'ble Sir Shah Md. Sulaiman was received at
the entrance to the Conference Pandal and after the principal office-bearers of
the Reception Committee and the All India Federation of Educational Associations
had been presented to him, he was conducted in a procession to the platform.
The Chairman of the Reception Committee Dewan Bahadur Sir T. Vijayaraghava-
charya K. B. E., took the chair,

The proceedings began with the singing of the first two verses of Vande-
Mataram. Then the Conference was inaugurated with an address from His
Highness the Maharana Sahib of Udaipur (the text of which is printed in full
elsewhere in this report) which was read by the Prime Minister of the Mewar
State, After the Conference had thus been formally opened, the Chairman of the
Reception Committee in a speech (reproduced elsewhere) welcomed the delegates
and briefly reviewed the educational events and activities during this year,

The election of the President was then taken up. Sir T. Vijayaraghavacharya
proposed and Dr, Mohan Sinha Mehta seconded the proposal that Sir Shah
Sulaiman be elected President of the Conference.

Principal K. S, Vakil (Kolhapore)
Mr. S, Sabesan (Madras)

Mr. A. N. Basu (Calcutta)
Mrs. Y, Harlekar (Bombay)
Prof. Dewan Chand (Lahore)
Dr. Gordon (Mysore)

supported the proposal in short speeches.
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Sir Shah Sulaiman occupied the chair. In a short speech he expressed his
gratitude to His Highness the Maharana Sahib Bahadur for inviting the Con-
ference to Udaipur and appreciated the cordial nature of the welcome which had
been accorded to him.

He then delivered his Presidential address.

After the Presidential speech messages of sympathy which had been received
from several Ruling Princes, administrators and educationists were read to the
Conference by Dr. Mohan Sinha Mehta, the Vice-Chairman of the Reception
Comnmittee, :

A resolution expressing the gratitude of the Conference to His Highness the
Maharana Sahib Bahadur ot Udaipur was moved from the Chair and passed.

The Conference then adjourned to the next day after the General Time
Table of the Conference, Sectional Meetings and other Social Functions had been
announced to the Delegates,

SECOND SITTING.
28th December, 1940.

The Second Session of the General Conference was held on the 28th
December at 2-30 p. m. with Sir Shah Sulaiman in the Chair. The reports
of the undermentioned Sectional Conferences were presented :

1 University Education

2 Childhood and Home Education
3 Vocational Education

4 Teachers' Training,

(These reports are reproduced elsewhere.)

Dewan Bahadur Sir T. Vijayaraghavacharya then opened the symposium on
“Education for Democracy’’. He was followed by Mr, K. S. Vakil, 1. E. S,
(Retd,), Principal of the S, M. T. Teachers’ Training College, Kolhapore. (The
text of both these addresses is printed later in the report.)

Mr, H. V. Hampton, L E. S., of the Secondary Teachers’ Training
College, Bombay, said that under a really democratic system of Government
(the democratic ideal had not yet been realised) it was essential for citizens to think
for themselves, It would not do to be carried away by slogans and catchwords.
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So far Colleges had failed in thatideal by laying far too much stress on memory
work and acceptance of other peoples’ ready-made ideas, He urged that
the future of democracy depended not only on the literacy of the masses but
on intelligent and patriotic leadership by the best products of Indian Colleges
and Universities.

Mr. Arunachala lyer of Madras urged the adoption of a semi-military form
of education so that democracy itself might be defended vigerously. Industry
and Agriculture should also be organised to this end.

The discussion on the symposium was then adjourned.

Resolution No. 1 on democracy was then moved by Mr. A. N. Basu of
Calcutta and seconded by Mr. P, D. Gupta of Khurja. The latter emphasised
that communalism should be eradicated from society and that religion should be
discarded as it was at the root of peoples’ bigotry. Miss Young of Delhi speak-
ing in support of the resolution paid a tribute to the great contribution of Madame
Montessorie in stressing the importance of freedom in the relations of the teacher
with  the child. Real training for democracy meant giving the children
responsibility and some control over their own affairs in educational institutions,

An amendment to add ‘‘Real’” before the word ‘‘democracy’” and “as a
basis of social organisation” at the end of the Resolution was moved but

was lost.

Another amendment which was moved in Hindi was disallowed by the
President on the ground that an amendment to a Resolution should be in the
same language as the substantive motion.

In his closing remarks the President referred to the growing tendency to
force the opinion of the majority over the minority, Apparently in schools the
opinions and ideas of the taught can not be allowed to over-rule those of the
teachers who would always be in a minority. He also said that communal institu-
tions satisfied a real need, and only when such a need and demand disappeared,
could the communal institutions be done away with,

Sir T. Vijayaraghavacharya then proposed a vote of thanks to Sir Shah
Sulaiman who was obliged, owing to other engagements, to leave Udaipur the
following morning,

Although the President humorously ruled the resolution out of order because
the President’s work would not be finished for two more days, the meeting
passed it unanimously,

The President then adjourned the meeting,
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THIRD SITTING.
29th  December, 1940.

The business of the General Session was resumed under the Presidentship of
Sir T. Vijayaraghavacharya, the Chairman of the Reception Committee in the
absence of Sir Shah Sulaiman,

The reports of the following Sectional Conferences were presented 3
1. Primary and Rural Education.

2. Adult Education.

3. Examinations,

4. Secondary Education,

5. Moral and Religious Education,

The President referred to the sad news of the death of His Highness the
Maharao of Kotah. A resolution expressing sincere grief . at the demise of the
Late Maharao Saheb of Kotah and the sympathy of the Conference with His
Highness the Maharana of Udaipur was adopted unanimously, the whole house
standing in silence.

The discussion on the symposium of the Conference was resumed with the
speech of Mr. K. G. Saiyadain, Directer of Education, Kashmir State. He was
followed by Mr. J. M. Kumarappa of Sir Dorabji Tata Graduate School of Social
Work, Bombay, Mr. A, E. Foot, Headmaster of the Doon School, Dehra Dun,
Mr. K. M. Pannikar, Education Minister, Bikaner State, Dr. Mohan Sinha Mehta
of Udaipur and Mr. M. S. Sundaram of Agra College, Agra.

Resolutions Nos. 2, 3, 4, and 5 were passed unanimously.. A resolution
urging that the medium of instruction should be the language of the locality aroused
much controversial discussion. The words ‘the language of the locality’ it was
feared, were vague and would possibly prejudice the adoption of a common language
for the whole country. The enthusiasm of the opponents carried the day and the
main resolution was defeated. h

The next resolution urging the incorporation of military training in the
educational curriculum was discussed, The Conference had not come to a
decision on it before it was adjourned for the following day.
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CONCLUDING SESSION OF THE CONFERENCE.
30th December, 1940.

Before the formal session of the Conference began, the delegates gathered
informally in the Pandal and introduced themselves to others over the microphone.

The .Conference was resumed at 2 p. m. under the Presidentship of
Mr. K. S. Vakil, the Senior Vice-President of the All India Federation of Educa-

tional Associations in the absence of Sir T. Vijayaraghavacharya owing to illuess.

Mr. M. S. Murdia of Udaipur read a poem of welcome in English, after which
the reports of the following Sectional Conferences were presented by secretaries :

1. Internationalism and Peace.

2. Women’s Education,

3. Health and Physical Education,

4. New Education, Research and Experiment,

After the reports of the sectional meetings had been read out, the discussion
on the resolution regarding military training was resumed. After an amendment
which was moved but lost, the original resolution was carried by an overwhelming
majority.

Resolutions Nos. 8, 9, and 10 were then passed unanimously,

Mr. Kuppuswami Ayyangar of Madras then made his speech on ‘‘Education
for Democracy"’.

The Secretary of the tennis tournament reported that there had only been
four entries. Mr. N. S. Venkatraman of Mysore was presented with the winner’s
trophy and Mr. Sadiq Ali of Karachi was the runner-up,

Several resolutions expressing a sense of appreciation of the Conference to
various persons, authorities and bodies were then passed.

Sir T. Vijayaraghavacharya who had arrived in the meantime, took the
Chair and in a speech winding up the Conference thanked the delegates and
organisers for the part they had played in making the Conference a success.

After a vote of thanks to the Chair and three cheers for His Highness the
Maharana of Udaipur, the Conference came to an cnd.
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Conference of Childhood & Home

Education Section.

Delivering his presidential address, Prof. H P. Miiti (Calcutta University)
stressed the need of education of the pre-school child. In the first place, the work
of the elementary school teacher becomes much easier if the child has received
some preliminary training. Secondly, the systematic training in sensory-motor-
development which the child receives in the Nursery school helps greatly its intellec-
tual development. Then there is the question of the problem child whose emotional
troubles can be adjusted by pre-school education. Sociologically, too, nursery schools
play a great part in reforming the children of the poor, ignorant and wicked.
In England Nursery education received a great fillip on account of this reason.

The psychological reasons which were of cardinal importance centred
round the proper development of the emotions of the child. The most funda-
mental need of the child was the emotional need. Here parents often got into
difficulties because of their own emotional tangles. There was the over-indulgent
and the under-indulgent parent, resulting in an emotionally maladjusted child.
A substitute parent was needed here, one properly quahhed, in other words,
a good Nursery school teacher.

Nursery schools of the Western type were too costly for India. A modified
type of Nursery school was necessary which would meet Indian requirements—
a play-group school in a park under a properly-qualified lady teacher. Here
with the help of cheap play apparatus and the assistance of alearned teacher,
the child could acquire emotional stability,

Mr. K. L. Shrimali of Udaipur, in a general survey of the question, emphasized
the importance of the childhood stage in the development of the personality, Love
and a sense of security were essential during this period, Unfortunately, home
conditions at the present time were very bad. To remedy this he advocated
pre-school education by properly trained nursery teachers. Great progress
had been made in the West, but in India the progress was slow. Pioneering
work, however, had been undertaken by Mr. Kulkarni of Gwalior, the late Syt.
Gijubhai {Bhavnagar) and Mrs, Tara Bai Modak of Bombay. The Parents’ League
of Udaipur, Dr. and Mrs. Sharma in Madras, the Happy School of Delhi and
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the Child ‘Guidance Clinic of Delhi had done excellent work in this field. The
emotional problems of children were readily solved in Nursery Schools where there
was ample scope for play and social intercourse, The roots of democracy and
the foundations of peace are laid in the home and it is only by improving
our relations there that we can establish permanent peace and save democracy.

Dr. Shendarkar of Hyderabad said that the problem of childhood was not
only to avoid making children comply with our wishes through the motive of fear
or sto rush their development, but to wait patiently in the hope that, given favour-
able opportunities, they will grow out of their troubles. Mr. M. V. Amrith of
Udaipur contrasted two ways in Home education, re-action formation as against
sublimation and said that sublimation was the proper method. Prof, Jhingram of
Benares stressed the importance of the formation of good habits in the personality
development of the child. Dr. Kumarappa said that the child was born without
human nature and it was the duty of the home to instil this in the child. This
gave rise to some discussion, Mr. Prem Narain Mathur of Jaipur said that the
State should support their schemes, otherwise all their deliberations would be
unreal, Mr, Rameshwar Narain pointed out that in India we had to contend
with the special problem of joint families.

Resolution No, 11 (as printed elsewhere in the Report) was passed,

The President concluded the deliberations by dealing with some of the
points raised in the speeches, The proceedings concluded with a vote of thanks
to the Chair by the Secretary.
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(i) Conference of University Education
Section.

The University Education Section of the XVI All India Educational Confer-
ence was held on the 28th December, 1940, under the Presidentship of Professor
Diwan Chand Sharma of Lahore. The Secretary welcomed the delegates and the
President in a short speech after which Pandit Diwan Chand read his Presidential
Address. In the course of his address he spoke about the true University spirit
and the need to preserve and cultivate it in our Universities. He deplored the
absence of this'spirit in some modern States where the spirit of light and free play
of the mind are tabooed and he hoped that Indian Universities, whatever their
deficiencies, would not abandon the true virtues of pursuit of beauty, enrichment
of character and enlightenment of mind.

There were two papers, one by Mr. A. C. Subramaniam of the Annamalai
University on Some Aspects of Higher Education, and another on Methods of
Education in the Arts Colleges by Mr. Jagirdar of Wardha. The former dealt with
the problems of research and higher education in Indian Universities, and drew
many parallels from modern American Universities. Mr. Jagirdar emphasised that
the lecturing system should be utilised as little as possible. He maintained that one
lecture a day for each student and one lecture a day for each teacher would be
the ideal system in Colleges and Universities. Mr. Subramaniam’s paper provoked
a good deal of discussion in which the following members took part :

Dr. Ramamurti of Ajmer, Mr. A L. Shrivastava of Bikaner, Dr. Syed
Hussain of Hyderabad and Mr. Sundaram of Agra.

At the conclusion of the papers, a symposium on English studies in our
Universities was opened by Dr, Narayana Menon of the Benares Hindu University.
Principal Hampton of Bombay, Mr. Bordia cf Indore, Mr. Arunachalam Iyer,
Mr. Sundaram and the President took part in the symposium. Various difficulties
confronting teachers and students of English were discussed,

Resolutions Nos. 18 and 19 [as given elsewhere in the Report] were passed.
With a vote of thanks to the Chair and to those who participated in the
proceedings, the meeting terminated.
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(i) Conference of Vocational Education
Section.

The Conference of the Vocational Education Section was held on the 28th
December at 9-15 a, m. under the Presidentship of Prof. K P. Chattopa-
dhyaya, M, Sc. (Cantab) of the Calcutta University. The meeting was attended
by about 60 delegates. After the local Secretary had welcomed the delegates
and introduced the President, the proceedings began.

The President in his address pointed out that all education was a preparation
for life. As the child would have to earn its living later on, the distinction of
education into cultural and vocational is somewhat artificial, The earliest years
of a child at School could not be devoted to vocational training but to manual
work preparatory to it, The age at which a boy or girl becomes fit to work
strenuously at a craft is above fourteen. It would be wrong to make children
below this age work hard at crafts for long periods.

The type of crafts which are to form the basis of vocations was next
discussed on the basis cf the Census statistics for earnings. The different types
of institutions needed for the different groups were explained. The figures indi-
cated clearly thatin a scheme of vocational education as a whole, provision
must be made for equipping at least two-thirds of the children after the primary
stage. The needs of commerce and handicrafts at different levels of such work
were also discussed. '

The question of cost was then taken up. Experience in India and abroad
has shown that vocational training cannot be self-supporting. But attempts should
be made to reduce the expense by (a) sale ‘of products, (b) reduction of wastage
and (c) introduction of the centre system where several schools might work.

The separation of “Cultural” and ‘“Vocational” schools was considered
undesirable, Parallel courses had been introduced in some parts of the world
to avoid difficulties. But the real solution lay in centering education round a
craft or crafts, Agriculture, being the vocation of the vast majority of our people,
should form the basis of such craft-centred education. The President indicated
how this could be done, even in the primary stage, by an approach from the
historical side.

The Chairman concluded his speech with a reference to the question of
vocational education for women.
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Mr. Williams of Ushagram described the system in use in Ushagram and the
principles followed there, Boys learn through work as far as possible and get
pre-vocational as well as vocational training. Due stress is laid on the economic
value of the work done in the shops by ensuring some return to the boy when he
has acquired some skill.

Mr, Nimbarkar of Bombay regretted the neglect of vocational training in the
schools in the past. The Wardha Scheme attempts to remedy this defect. He
advocated the organisation of schools by guilds or local bodies of craftsmen,
Bifurcation for vocational training should begin at the age of fourteen after a
preliminary training in basic schools for seven years.

Mr. Dane stressed the importance of manual education. Education should not
depend on charity but should be self-supporting on the lines of the Wardha Scheme.

Mr. Sukhdev Narayan of Brindaban read a paper on “The Basic Education
system as the only effective introduction to vocational education in India”, He
discussed why attempts at vocational training had failed in the past, These defects
were sought to be remedied by the Wardha Scheme, which would bring about
a silent social revolution without the horrors of class war.

Mr. Kulshrestha of Udaipur and Mr. Balgovind Tewari of Jhalawar next
spoke on the subject. Mr. V. K. Joshi placed before the meeting the experience
of the province of Bombay in the matter of Basic National Schools.

Mr. H. C. Biswas (Bengal) appealed for the introduction of vocational training
into schools for cultural education. If, however, in secondary schools, vocational train-
ing was seriously taken up, very little time would be left for cultural subjects.

Dr. A. L. Srivastava from Bikaner did not agree with Mr. Biswas. He was
for giving the bias in the primary stage and actual training in crafts in the
secondary stage,

Mr, Bansilal Bhatnagar of Udaipur laid stress on the necessity of running
vocational schools on a strictly economic basis. Returns should be made of
the work done by the students.

Mr, Sukhdev Narayan stated that the cultural side of education was not
being neglected in the basic schools at all, although the education was
centred round crafts, '

Mr. K. L. Bhatnagar of Udaipur said that vocational education was
quite compatible with general education.

Mrs, Yamunabai Hirlekar was in favour of vocational bias instead of actual
training in vocation,

The Resolution No. 3 (as given elsewhere in the report) was passed.

The Conference concluded with a vote of thanks to the Chairman,
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(iv) Conference of the Primary and Rural
Education Section.

This Conference met on the 28th December under the Chairmanship of
Mr. A. N. Basu, M. A, of Calcutta University. About eighty delegates attended
the Conference.

The Chairman in the course of his address discussed the extent and content
of Primary Education which was predominantly urban in outlook at present, He
suggested a flexible curriculum for rural schools, with ample scope for regimenta-
tion and constant experimentation,

The Secretary, Sardar A. T. Mookerjee in his Annual Report made a survey
of the condition of Primary Education prevailing in different parts of British India
and the Indian States. He suggested a thorough reorientation of educational ideals
so that elementary education which is the birth-right of the nation might reach the
remotest corner and the humblest cottage of the country.

This was followed by a very interesting symposium on “‘State Control of
Primary Education’ opened by Prof. M. S, Sabesan of Madras. He opined that the
various defects existing at present in our educational system could not be remedied
unless the State took full responsibility, and he deplored that educational finance
had not received the consideration it deserved at the hands of the Government.

Mr, Ali Akbar of Hyderabad said that State Control meant State responsi-
bility. In his opinion, it was not fair to blame the local bodies which were help-
less as regards finance. He said that in view of the importance of primary
education, the Hyderabad State had taken full responsibility for primary education
since 1938, and he gave an interesting account of the *Five-year Programme’
launched there.

Principal K. S. Vakil of Kolhapur differed from the views expressed by the
other two speakers. He said that with the lack of funds and bad constitutions of
school boards, the Local Bodies could not work successfully, While the State
should accept financial liability as regards funds, the administratidh and control of
schools should be left entirely in the hands of properly constituted local bodies.

Mr, K. G. Saiyadain, Director of Education, Kashmir State said that the
question of transferring control to local bodies, which was theoretically a
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sound proposition was however found unsuccessful as a result of experiments, and
he suggested that the State should take control and assume leadership.

Mr. Joshi, Director of Public Instruction, Udaipur said that State Control
should be exercised until the local bodies were trained, and there was a rise in
the general level of education.

Pandit Brijlal of Lahore suggested a middle course stating that the State
must assume financial and administrative responsibilities with an Advisory Board

to assist it,

There were four Papers :

(1) “State Control of Primary Education””— By Rai Bahadur R, S, Misra,
Director of Education, Rewa.

(2) “State Control of Primary Education”— By Mr. S. B. Sukhtankar,
Vice-Principal, S. J. R. Training College, Satara.

(3) ‘“Progress of Primary Education’— By Mr, Chatander, Malhipur
(District Saharanpur),

(4) *“Some Aspects of Primary Education” — By Mr. D. S. Gordon,
Mysore University,

The first three papers were taken as read as their writers were absent.
Mr. Gordon said that the educational policy should be thought out by a central
body like the Government and the administration left in the hands of local bodies.

Resolutions Nos. 12, 13 and 14 (as given elsewhere in the Report) were
passed.

With a vote of thanks to the Chair, the meeting terminated.
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(v) Conference of the Teachers’
Training Section.

The Teachers’ Training Section of the All India Educational Conference was
held in Vidya Bhawan at 9 a. m. on 29th December 1940 under the presidency
of Sir T. Vijayaraghavacharya.

The President in his opening speech referred to the question of the training
of teachers, Diametrically opposite views were held on the question of the value
of such training. In his opinion which was fortified by experience drawn from
other departments of public lite, there could be no doubt that some kind of
training was better than none. It had been said that the training of a man for a
teacher’s career only makes a good teacher bad and a bad teacher worse. He
ventured to think that this kind of extreme statement was contrary to experience.
It was doubtless true that there were a few men who were born teachers to whom
training was superfluous and a few men who were naturally so stupid that no
amount of training would improve them. But luckily Providence created people
in such a way that the vast majority of men were neither born geniuses nor born
fools. He thought that the discussion of the practical propositions which had been
put before the section, resolutions such as the course of training for the teachers’
degree should be extended from one year to two years, that the subject of educa-
tional theory and applied psychology should be introduced as optional subjects to
be offered in the B. A. or B. Sc. degree courses, that there should be no State
monopoly in the field of teachers’ training, would be of value.

Mr. N, Kuppuswami Ayyangar, Secretary of the Section, read a paper on
the prevailing condition of teachers’ training in the training colleges all over India.
He pointed out the various defects in the training and was of the opinion that
most of the training colleges in India were inefficient. He pointed out that while
general priaciples were taught in these institutions, very little of practical work
was done, He believed that at least sixty hours’ teaching in a year should be
compulsory for all the students of training colleges. Students in training colleges
should be divided into batches of say fifteen students and professors should have
charge of only one batch each, He condemned what he thought was the prevail-
ing practice of professors coming to their classes with their ready-made notes,
stereotyped from years past, and dictating those notes to their classes,
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Mr. Hampton of Bombay said that he could not agree with Mr. Kuppuswami
Ayyangar, The facts as he saw them were diametrically opposite to what he
knew of training institutions in Bombay. Mr. Hampton admitted that there was
room for improvement, If the L. T. or B. T. course was extended to two years,
better work could be done. One year was perhaps too short,

Mr. N. L. Joshi of Bombay while agreeing with Mr. Hampton was opposed
to the lengthening of the teachers’ degree course as the teachers were generally
speaking poorly paid and could not afford the expense of a course longer than the
present one.

Messrs. Dave and Chandrabhan Singh were against the lengthening of the course.

Mr. K. G, Saiyadain, Director of Education, Kashmir, was in favour of the
course being lengthened as he considered that in one year it was not possible to
impart sound knowledge of educational theory or psychology or to give students
sufficient practice in the methodology of class teaching. If for financial reasons
it was not possible to lengthen the course for the teachers’ degree, he thought that
such subjects as educational theory and applied psychology might be introduced
as elective subjects in the B, A. and B. Sc. courses of the universities,

Mr. Raza Hussain of Ajmer said that people who condemned training insti-
tutions absolutely drew their inferences from a few bad cases. He pointed out
that the administration of educational institutions generally vested in boards, the
members of which were unacquainted with elementary principles of education and
class teaching. They must take the blame rather than the training institutions.

Mr. N. P, Mukerji of Calcutta and Dr. Shendarkar of the Training College
at Hyderabad (Deccan) laid stress on the importance of the study of experimental
psychology for educational workers. Both considered that the study of individual
differences had revolutionised modern psychology and would be of great value to
teachers and headmasters of schools. Various mental and intelligence tests and
tests of will-power, character and temperament had been devised in recent years
and should be of considerable use to teachers,

Mr. Kumbhare, Inspector of Schools, Jodhpur State, referred to the training of
primary and vernacular school teachers, He pointed out that very little literature
was available in the vernaculars on such subjects as psychology and educational
theory, the history of education, and the methodology of teaching. He thought
that something should be done to produce suitable text books on these subjects.

The importance of encouraging private enterprise in the matter of training
institutions was discussed. Resolution No, 26 (as given elsewhere in the Report)
was passed.
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(vi) Conference of the Secondary
Education Section.

The Conference of the Secondary Education Section was held on 20th
December 1940 at Vidya Bhawan. Dr. A. A. Puri of Aligarh presided. About

one hundred delegates including several ladies, attended the meeting,

The Local Secretary, Mr. S. C. Bose of Udaipur, introduced the President.

Then the Secretary, Mr. Subhramanyam, presented a brief statement regarding
the reorganisation of Secondary Education as propounded by the Government of
India. He laid stress on the bifurcation of Secondary Education so that students
might get facilities to choose vocational subjects at the end of the lower
secondary stage.

The Local Secretary then presented a survey of the present condition of
Secondary Education in the country. He referred to the division of education into
different stages throughout India and appealed to the educationists present to
evolve a common scheme. He further referred to the growing popularity of co-
education in almost all parts of the country. Could not the burden on Govern-
ments due to expenditure on secondary education be lightened in order to make
more funds available for primary education and remove mass illiteracy ? The
Secondary Education Bill of Bengal had a communal basis. Would it be wise
to introduce communal elements in the constitution of Boards controlling the
educational policy of the country ?

Dr. Puri in his presidential address dealt with several aspects of the Secondary
Education in our schools laying emphasis on physical, moral and religious education
as also extra-curricular activities. He laid stress on creating corporate life among
students which would help them in character-b ing, and train them in the
proper care of libraries, the cultivation of hobbies and respect for home environ-
ment. He suggested that youngmen could be trained to help in the uplift of rural
India, the backbone of our country.

Mr. F. M, Khan of Aligarh read a paper on the status of Mathematics for
High School pupils and the opinion of adults on it, He suggested that this subject
should be divided into two groups, one compulsory and the other additional, so
that the first group might be studied by all.
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Mr. M. L. Joshi of Bombay endorsed the views expressed by Mr, Khan.
The paper of Mr. V. S. Mathur of Madhav College, Ujjain on ‘‘Secondary

School as a social unit” was taken as read.

Mr. A. A. Khan of Hyderabad opened the symposium on ‘The Curriculum
of the Secondary Schools’. He dealt with the reorganisation of Secondary Educa-
tion in Hyderabad and Madras. The Secondary Stage had been divided into two
parts, lower and higher, so that in the lower stage a scholar’s bent of mind could
be ascertained and he will take up subjects in the next higher stage according to
his choice.

Messrs. R. S. Rewatikar of Ujjain and C. P. S, Menon of the Doon School,
Dehra Dun took part in the discussion. The latter dwelt at length on the importance
of Mathematics in the curriculum,

Mr. J. C. Sen of Bengal gave a talk on the Secondary Education in Bengal
condemning the education Bill.

Mr, M. S. Munshi of Karachi explained the main defects of the curriculum
in different parts of the country. He laid stress on character building through
activities like Red-Cross, Scouting etc, He suggested that one period a day should
be kept in the school programme for general assembly where important matters
could be discussed by students. In his opinion moral and religious education was
essential for character-building.

Mr. K. L., Bhatnagar of Udaipur insisted on the inclusion of vocational subjects
in the curriculum.

The paper of Mr. R. B. Kumbhare of Jodhpur on Leisure and Hobbies in

schools was taken as read.

The President then requested the ladies present to enlighten the assembly as
to the necessity of having separate curricula for boys and girls, Miss P, K.
Jhandasinha of Alwar assured the assembly that the subject would be thoroughly
discussed in the women’s section,

Resolutions Nos. 15, 16 and 17 (as given elsewhere in the Report) were
passed.

The proceedings terminated with a vote of thanks to the Chair.
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(viij Conference of Adult Education
Section.

The Adult Education Section of the All India Educational Conference met
on the 29th December, 1940 at 9-15 A. M. under the Presidentship of Mr, K. G.

Saiyadain, Director of Education, Jammu and Kashmir State,

The President in his address reviewed the present position of literacy in India
and indicated the more important methods of promoting it on a nation-wide scale.
He appealed to the educated men and women of the country to repay in some
way the debt they owed to society and the nation for the facilities and opportu-
nities for education which the nation had provided for them. He pointed out the
great difference between mere literacy and wider education, and deplored that in
this twentieth century India should still be engaged in forging a tool which would
help to spread real education among the masses. He recommended the establish-
ment of social centres for the training of field workers and pleaded for a compre-
hensive and planned scheme of Adult Education for the country. He instanced
the case of China and the wonders that that country had achieved in adult education
even under the stress of war. He indicated how amid more favourable circum-
stances India could achieve at least as much as China had achieved under very
much more difficult conditions.

He was followed by the Secretary who presented a brief survey of the
actual conditions of Adult Literacy in the provinces and States of India. The
survey indicated that among the British Indian provinces, the U. P. and Bihar
had done work on the most extensive scale and amongst the States, Kashmir was
easily in the forefront.

A symposium was opened by Mr. A. N. Basu of the Calcutta University who
suggested that Adult Education should take note of (i) planned extension of the
scheme ; (ii) the organisation of workers ; (iii) the production of suitable literature ;
and (iv) the provision of adequate funds,

Principal Habibul Rahman of the Indore Training College stressed that literacy
was not enough but that it was necessary and important as a tool. The aim
should be to plan the work for both cultural and vocational purposes through the
help of polytechnic schools.
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Mr. Narain Rao of Cochin mentioned how in his own State voluntary work
was in favour and grants were given by the government to such of the organisers
as had not only initiated schemes of adult literacy, but had achieved some success
in carrying them through,

Mr. K. P. Chattopadhyaya of Calcutta University recommended that adult
centres should minister to the needs of the people. In the city of Calcutta he had
experienced that different sections of people required different sorts of appeal to
attract them to adult literacy centres.

Mr. Ali Akbar of Hyderabad State did not subscribe to the view that
education could be possible without literacy. He recommended that every literacy
scheme should be supplemented by adequate courses of general education,

Mr. L. L. Joshi of Udaipur mentioned that in Mewar workers were being
trained at centres and the scheme of rural adult education was given a religious
bias,

Khan Bahadur Raza Hussain of Ajmer suggested a scheme of voluntary work
which he had adopted with signal success among the operatives of the Ajmer
Railway workshops, [n his opinion any literacy drive should be based on a
careful study of the needs and ideas of the people, for whom they were meant.

Dr. Mohan Sinha Mehta of Udaipur registered a strong plea for avoiding
rigidity in adult education and believed that more permanent results could be
achieved by making it elastic. He referred to settlement movements which were
spreading in some European countries where people who were better off
economically, educationally or culturally, voluntarily settled among people who did
not enjoy those privileges.

Mr, Vatsa Prasad Fida of Lahore mentioned his experiment of ‘Hindi in
Thirty Days” adopted in Lahore. This was a semi-religious scheme and was
designed to help the people to read literature bearing on their cultural and
religious life,

Mr. N, L. Kitroo of Kashmir mentioned the salient points in the scheme of
adult literacy pursued in Kashmir with such signal success. He was of opinion
that in the present circumstances, it was not safe to depend upon voluntary efforts
of the people, and for real results to be achieved it was imperative to secure the
close cooperation of the government and the public,
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Mr. Shambu Lal of Udaipur gave the details of the adult education work that
was being done in the rural areas in Udaipur and described how popular religious
songs were utilised to teach the significance of the printed words to the people.

Dewan Bahadur Sir T. Vijayaraghavacharya referred to the important aspects
of adult education and believed that the success achieved in Kashwmir was due to

the fact that the Diwan who is usually the centre of authority in Indian States had
adopted the scheme in all earnestness.

Mr. Sangamlal of Allahabad considered that planned work was necessary
and in his own sphere in Allahabad he had succeeded in so organising the work
that in the course of three years he hoped to make the whole of Allahabad literate.

The President in his concluding remarks summed up the debate and thanked
the speakers who had made very relevant and useful contributions to the topic
under discussion.

Resolutions Nos. 20, 21, 22 and 23 (as given elsewhere in the Report) were
passed.
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viii) Conference of Moral & Religious
Education Section.

The Conference was held in Vidya Bhawan on 29th December, 1940 at
9 a.m. The proceedings began with the address of the Chairman, Mr, S, L.
Pandharipande, M. A., Principal, City College, Nagpur. A dozen speakers
addressed the audience on the “Influence of Moral and Religious Education in
India", Although there was divergence of opinion about introducing religious
teaching in our schools, there was perfect agreement about the introduction of direct
moral teaching,

Some speakers expressed the desirability of placing in the hands of pupils
books containing the fundamental principles underlying all religions,

The following contributions to the section were received. For want of
sufficient time they were taken as read :

1. “A New Orientation in Education” by Prof, D. D. Kanga, M. A.,
I. E. S. (Retd.), Madras.

2. “Essentials of Moral Education” by Dr. M. Hafiz Syed, M. A.,
Ph, D,, D. Litt., Allahabad.

3. “Influence of Moral and Religious Education in India’ by Sardar
M. V, Kibe, M. A., Indore,

4. “Philosophy and its position in Education” by the Upadeshaka,
Mahavidyalaya, Benares,

The Chairman discussed the various remarks passed by the several speakers
in his closing address and stressed the need of moral and religious education in our

schools.

Resolutions Nos. 24 and 25 (as given elsewhere in the Report) were passed
unanimously,

The proceedings terminated with a vote of thanks to the Chair,
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lix] Conference of the Examination
Section.

The Conference of the Examination Section met on Sunday, the 29th
December, 1940 at 9 a. m. in Vidya Bhawan with Mr. N, Kuppuswami
Aiyangar of Madras in the Chair. The attendance was fairly good.

Mr. H. P. Maiti of the Calcutta University, in opening the symposium on
‘Recognition of Class-work for Examination’, said that the exact meaning of the
words ‘for examination’ in the title of the subject was not clear,— whether ‘for’
implied a substitute for examinations, or a partial consideration for promotions.
If the former, then the word ‘recognition’ was very mild. Class-work was more
important than examinations but sometimes the examination was necessary to
measure the progress of the student and to serve as a guide to class-work.
Class-work was supervised by teachers, who after all were human beings, liable
to error, prejudice and bias, If examinations were condemned, class-work should
also be condemned for the same reasons. Class-work, oral and written, if earnest
and thorough, was a good criterion for measuring the output of work. The
question was whether examination could altogether be replaced by class-work.

A combination of class-work with examination was more practicable and useful.
50 % of the marks should be allotted for class-work and 50 % for school examina-
tions, There should be 50 Y new type tests and 50 % essay type tests, The
speaker was not in favour of replacing examinations by class-work but in favour of
combining the two. '

Mr. Chandra Bhan Singh of Udaipur suggested that class-work which had
so far been neglecled as a part of the examination should have its due place. It
should be estimated and recorded every fortnight.

Mr. Milki Ram ot Bikaner narrated the procedure adopted in his school
where teachers had to note in their diaries their periodical estimate of work and
the names of good boys.

Dr. Sayed Hussain of Hyderabad (Deccan) said that Practical Examination
in Science subjects and viva voce in Arts subjects in universities showed that the
principle of recognition of class-work was accepted by the universities.
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Messrs, Venkatraman of Mysore and Ram Narain Sharma of Alwar also
described the systems followed in their States.

Mr. V. G. Jhingran of Benares said that they could not do away with essay
type tests but should also consider achievement tests which could test work in the
class,

Mr. S. M. Murti of Sind criticised a circular of the D, P. I. of Sind which
attached no value to class-work, the entire importance being given to the annual

examination,

Messrs. G. C. Khanna of Mussoorie, C. Ranganathan of Gooty, K. N.
Khandekar, A, R, Narayan Rao of Cochin and Th, Jugal Singh of Bikaner took

part in the discussion,

The Chairman in his closing speech drew attention to the unreliability of the
Publ’ic Examinations and emphasised the necessity of allowing for the day-to-day
work of the pupils. In his opinion the solution of the present problem was a
combination of intelligence tests correlated with the average of a large number of
tests of various kinds.

The paper on “‘Some Defects of the 1. C. S. Examinations and Methods of
removing them’” by Messrs. Raj Narain and P. D. Shukla of the Lucknow

University was taken as read.
Resolution No, 31 (as given elsewhere in the Report) was passed.

With a vote of thanks to the Chair the meeting came to a close,
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(x] Conference of Health & Physical
. Education Section.

The Conference of Health and Physical Education Section was held on
the 30th December, 1940 under the Chairmanship of Mr. K. S. Vakil,
Principal, S, M. T. Teachers’ College, Kolhapur. Some 70 persons attended.

Mr. V. P. Fida of Lahore opened the symposium on ‘The Healthy Child’ with
his paper on ‘Suggestions on the promotion of Physical culture in Schools’. He
was glad to find that the Physical Instructor of the old type was being replaced
by a duly qualified physical director; and that the Provinces of the Punjab and
Madras have institutions for the training of the Physical Instructor. He suggested
that Physical Training should be imparted to every pupil in the School every day
and not for one or two periods a week and that the interests of the majority should
not be made to suffer for the sake of a few who are trained for competitions or
tournaments. He advocated special attention to weak and defective children.

Mr. H. V. Barpute of Bombay said that health was fundamentally physical,
and nothing could be built on an unsound basis. In India, we need to introduce
Health and Physical Education as a major subject of the curriculum. Health
Examinations should be held regularly by the Medical Officer and follow up
work carried out. Physical Education was as essential as Health Education.

Mr. M. S. Murti of Karachi read an interesting paper on Yogic exercises by
Sri Dharmdas Sunderdas Bhagtani, Sindh Yoga Physical Culture Association and

enumerated the various benefits that would accrue from a systematic use of them.

Dr. G. F. Andrews, Senior Physical Director, Madras, in his paper defined
the Healthy Child as one whose condition of life enabled it to live best and serve
most, Living best implied freedom from all that which hampers life, such as
illness and diseases, To serve is the summum bonum of living. The nation
marches on the feet of its children. It is the duty of one and all — specially of the
State and Society — to see that children are given the best attention and afforded
every facility for growing into efficient citizens.

He advocated regular medical examination and provision for correction of
defects, immunisation programme, noon-lunch, possession of healthy school
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room surroundings, sufficient playgrounds and equipmeant. He further said that

all study and activity assignments including home work should be adapted to
individual children and should not cause undue strain.,

Mr. S. C. Bose of Udaipur, Mr. A, R. Narain Rao of Cochin, Mr. R. L.
Verdia of Udaipur, Mr. K. C. Bose, Director of Education, Patiala, and
Mr. Amta Lal of Udaipur took part in discussions, The system of Suryanamaskar
and Yogic exercises was highly recommended.

Dr. Amar Singh of Udaipur gave a very useful demonstration of what he
called anti-T. B. Exercises and explained his system based on the control of

breath.

The Chairman then summed up the whole discussion. He emphasised the

necessity of a nation-wide organisation of Physical Education as is found in other
progressive countries.

Resolution No, 27 (as given elsewhere in the Report) was passed.

The Conference then came to a close after a vote of thanks to the Chair.
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[xi] Conference of the New Education
Section.

(including Research & Experiment.)

The Conference met in Vidya Bhawan on 30th December with Principal
Habibul Rahman of Indore Training College, in the Chair.

First ot all Principal A. N. Basu of the Calcutta University presented
his report of the Section. He exhaustively surveyed the experiments that
were being tried in the country e. g. (i) Basic education, (i) Education of
the pre-school child, (iii) Vocational education, (iv) Education for social service
and (v) Emotional tests.

Principal Rahman then delivered his presidential address. He stressed
the necessity of bringing into being an educational system that would not only be
responsive to the changes of the times, but would also accept responsibility for
slowly but surely changing the social situation. He dwelt on the necessity of
embarking upon a comprehensive programme of educational re-orientation that
would emphasise the development of abilities and attitudes as against the mere
acquisition of static knowledge and skills, Democracy had been lukewarm and
self-complacent in its organization of educational programmes for citizenship. It
must address itself more sewiously to the test of social reconstruction. The school
work must be extended to include the programmes of diagnostic work and
vocational guidance work.

He next dwelt on the importance of the problem of teacher’s training.
He advocated the inclusion of the study of Educational Sociology and of the
recognition of the importance of field-work by the Teacher in the social world as
a part of the practical training of students of Training Colleges.

Principal Rahman’s address was followed by a symposium on ‘“New Education
and discipline”.

Prof. Jhingran of the Teachers’ Training College, Benares, dwelt on the
significance and meaning of discipline. He made an exhaustive analysis of the
causes of indiscipline and suggested remedies.

Mr, Foot of the Doon School then described seli-government at the Doon
School and the useful work that had been done by the School Council,

Prof. Diwan Chand Sharma of Lahore defined the correct concepts of
discipline and freedom and emphasised the necessity of harmonising the two.
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Mr. Rustomjee of Karachi presented an interesting analytical study of various
deterrent measures adopted for ensuring good behaviour, and discussed their

relative potency.

Miss G. H. Dick of Nasirabad then gave an interesting account of her
educational experiment. She emphasised the importance of developing *the will
to do good for its own sake™ through a programme of self-expression and self-

government,

A second symposium on lines of Educational Research was opened by
Dr. Shendarkar of Hyderabad. He enumerated the difficulties that beset the
path of educational research in India, and gave an account of the research work
that had been started in the Training Colleges at Hyderabad (Deccan).

Prof. H. P. Maiti of Calcutta critically analysed the existing situation with
regard to facilities for research and pointed out the following fruitful lines of
educational research : (1) Examination, (2) Extent of individual differences in
an average class-room (3) Adolescence of an Indian child (4) Curriculum cons-
truction (5) Mental Hygiene of Teachers.

Mr. Venkatram gave an account of the educational investigation at Mysore.

Mr. Mukhtar Ahmed of Srinagar dwelt upon the cramping influence on

research of such things as Teachers’ Diaries,

The Resolutions Nos. 28, 29 and 30 (as given elsewhere in the Report)

were passed.

The President concluded the deliberations of the Section by dealing with

some of the points raised in the discussion.
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(xiii Conference of the Women’s
Education Section.

The Women's Education Section met on 30th Degember in Vidya Bhawan.

A large number of delegates attended. The Secretary welcomed the President,
Miss M. Young of Delhi.

Miss Young delivered her presidential address in which she stressed the need
for Women’s Education and discussed the psychological differences between a man
and a woman and the necessity for devising different methods of teaching the same
subject to boys and girls.

Mr. H. P. Maiti of Calcutta opened the discussion on the subject of the
symposium ‘‘Should there be separate curricula for men and women in schools and
colleges ?”* Mr. Maiti spoke about the psychological aspects of education and
stressed the differences in the growth of intellect at several stages in the education
of boys and girls. Sir T. Vijayaraghavacharya in his usual lively manner
commended the desirability of uniformity in the scheme of education for both
boys and girls providing optional subjects wherever necessary.

The following ladies and gentlemen took part in the symposium :

1. Mr. J. M. Kumarappa, Bombay.

2, Mrs, Jeam Aiman, Delhi.

3. Mrs. Kalyani Kutti Amma, Cochin.

4, Mr, M. S. Sundram, Agra, U. P.

5. Dr. C. Narain Menon, Benares, U, P,
6. Miss Ganga Barpute, Gorakhpur, U. P.
7. Mr. M. S. Sabesan, Madras.

8. Mr. N. S. Arunachala lyer, Madras.
9. Mr. C. P. S. Menon, Dehradun,
10. Mr. J. P. Bhatnagar, Jodhpur.
11. Pt. Diwan Chand Sharma, Lahore.

12. Principal K. L. Varma, Jaipur.

13. M. C. Ranganatha Aiyangar, Gooty.
14. Mr. N. L. Nigam, Jaipur.
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The Secretary announced that the following papers had been received, but

owing to lack of time they could not be read at the Sectional Meeting :

1.

2.

10.
11.

12.

Cooking — a plea for its universality in Education (Mr. P, Kodanda Rao,
Servants of India Society, Nagpur).

Should the curricula be the same for boys and girls ? (Mrs, Lakshmi
Amma, M, A., Queen Mary's College, Madras).

A separate curriculum for girls (Major K. M, Panikkar, Bikaner).

A medical man’s outlook on education (Rao Bahadur Dr, T.S.
Tirumurti, Madras).

Sex in education (An anonymous contributor),
Curricula for girls (Mrs, Parvati lyer, M. A., Lahore).
The Madras Children’s Aid Society (Mrs. Hilda Theodore, Madras).

Progress of education among Muslim women in India (Rahmath Unissa

Begum Sahiba, Vice-President of Madras Muslim Ladies” Association).

The Training of Primary Teachers (Miss Sylvia Winifred, B. A., B. T,,
New Delhi).

The Women's Movement in India (Miss Wadia Aziz, Multan Cantt.)
Separate curricula for women (Miss Vincent, Nagpur),
Aim of Elementary Education (Dr. Mrs. Muttulakshmi Reddi, Madras),

At the conclusion of the symposium, the President summed up the subject

by pointing out that the discussion had centred largely on the needs of urban

women and not so much on the needs of the large majority of rural women.
Miss Young was further of opinion that the so-called optional subjects like Domestic

Science and Child Psychology are by no means less intellectual than subjects like

History or Economics.

With a vote of thanks to the Chair proposed by the Secretary, the

meeting came to a close,
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(xiii] Conference of Internationalism
and Peace Section.

The Conference met on 30th December, 1940 under the Presidentship of
Dr. Mohan Sinha Mehta of Udaipur and was attended by about a hundred

delegates and visitors,

Dr. Mehta in the course of his address dwelt on the fundamental cause of
war, namely the inherent pugnacity of human nature and the selfishness of
national ambitions, War, however, could be avoided if there was adequate will in
favour of peace. In international relations, the principle of national sovereignty
should be given up and international affairs should be determined by an inter-
national machinery. Proceeding, he said that war and democracy go ill together
and dictators are the greatest war-mongers. The establishment of universal
democracy would, therefore, be an important safeguard against war, Imperialism
must also go and the white man relieved of his burden. Economic organisation
should be remodelled on a more equitable basis.

But the most important factor in promoting Wworld peace was education,
The problem of peace was the problem of education and the schools of the future
must develop a spirit of common brotherhood and check the growth of a
militarist mentality,

He concluded by saying that peace was the only hope of the human race
and even in the midst of the prevailing darkness Mahatma Gandhi had shown a
moral equivalent of war.

Two papers were contributed to the Section :— (1) by Miss H. L.. Macdonald
of Delhi on ‘“‘Propaganda in Education’ and (2) by Prof. Ramamurti of Bombay
on *“The Mission of the Historian",

Opening the symposium on ‘Internationalism in Education’ Prof. Dewan
Chand Sharma of Lahore emphasised the share of educational institutions in
developing the will for peace.

Mr. P. D. Gupta of Khurja stressed the need of Internationalism and of the
development of a new world order on a federal basis, The democratic principle,
‘What concerns all shall be decided by all’ should be applied to international as
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to national relations. Educational institutions must play an important part in the
development of an international outlook and the conception of world citizenship.

Dr. Robertson spoke of the need of proper definition of phrases like patrotism
and love of country. Responsibility and criticism were essential in democracy.

Mr. P. S. Mehta of Allahabad criticised Mahatma Gandhi’s doctrine of

non-violence as a means of achieving peace as a ‘““‘muddle-headed humanitarianism”’.
gp

Mr. V. B. Gupta of Amritsar said that it was no use talking of Inter-
nationalism when even provincial unity and co-operation were wanting.

Mr. H. P. Maiti of Calcutta stressed the need for combating communal
jealousies and sectional feuds and said that educational institutions must be
organised for the promotion of communal unity and goodwill.

Mr. Janardan Rai of Udaipur stressed the need of religion as a solvent for

discord and feud.
Mr. R. M. Antani of Udaipur pleaded for better understanding among men.
Mr. Taj Khan of Udaipur and Mr. K. L. Bordia of Indore also spoke.
The President, Dr. M. S. Mehta in a short speech summed up the discussion.

Resolutions Nos, 32 and 33 (as given elsewhere in the Report) were passed.

With a vote of thanks to the Chair by Mr. P.D, Gupta and the local

Secretary the meeting came to a close.
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(a) Inaugural Address

OF

His Highness the Maharana Sahib Bahadur of Udaipur.

Ladies and Gentlemen,

It is my privilege to-day to accord a warm welcome to the delegates who
have come from all parts of India to attend this Conference. Many of you have
had to make long and arduous journeys to reach Udaipur. I trust that you have
been made fairly comfortable and that the amenities which we are able to provide
in this sequestered part of Rajputana are such as will render your stay tolerably
pleasant. For delegates who have attended previous sessions in large cities like
Delhi, Calcutta, Madras and Bombay, so small a town as Udaipur cannot but
seem a dull place to meet in. As a set of we can mention the picturesque
surroundings so rich in historical associations,  But you, ladies and gentlemen,
accustomed to plain living and high thinking do not need any set-off. To you
the joy of meeting fellow-workers in the same field and exchanging thoughts with
them must be sufficient recompense.

You have a long and interesting agenda before you, Several of the subjects
touch matters of vital importance to the future of our country, We live ina
troubled time and the decisions you take will have a profound influence on the
generations to come, Yours is the proud privilege of shaping the thoughts and
lives of our future citizens. It is a great responsibility. I feel confident that you
will discharge it well and worthily.

I have now the pleasure of declaring the sixteenth session of the All India

Educational Conference open. I hope and trust that wisdom will guide your

. deliberations and that with the blessing of Providence your labours will be of
benefit to the youth of India,
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(b) Address of the Chairman, Reception
Committee—

Dewan Bahadur Sir T. Vijayaraghavacharya, K. B. E.,
Prime Minister, Mewar Government, Udaipur.

Ladies and Gentlemen,

I£ 1 could have had my own way and had not been borne down by the weight
of a long series of precedents, I should have preferred to express in just a few
words my sense of pride and satisfaction at having you all here today, my
appreciation of the honour you have conferred on us in Udaipur by coming to this
rather remote corner ol India to discuss problems of vital moment, and the hope
that you will not go away disappointed either with the warmth of our welcome or
the choice of the venue for your deliberations. We in the State of Mewar have
chosen to live in the past. A great tradition of romance, heroism and chivalry, in
which not only we of Mewar but you of all India take a justifiable pride, has
perhaps dwarfed our efforts in the present, We have been content too long to
remain in purdah. If outer India ever heard our voice, it was as a voice from the
far off Middle Ages, not the strident tones of the present. May I now let you
into a secret 7 Our object in inviting this distinguished assemblage of educational
workers to Udaipur was not altogether unselfish. We hoped that your presence
here would pull us out of our isolation, and that contact with the dynamic energy
of the men, who all over India are making a new world by moulding the minds
of the young, would galvanise us into a new life.

Two years ago | had the honour of presiding over your deliberations in
Bombay. On that occasion | made education for citizenship in a democracy the
text of my address. My point was that the totalitarian countries were having it
all their own way, that their young people were being drilled into the belief
that democracy was effete, that the best form of Government was one in which the
citizens surrendered all their rights into the keeping of an omnipotent State, and
that while occasional interludes of peace were tolerable, war was the proper
business of the subject. The Fascist Slogan ‘‘Credere, obediere, combattere”
Trust, Obey and Fight, represented the essence of the pure word of the totalita-
rian creed. All education was directed towards suppressing not only the free
expression of opinion but also the freedom of thinking for oneself. I pointed out
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that it was time that democratic countries took up the work of educating their
young in the rights and duties of citizenship in a democratic country, of the limits of
individual and State action, and of the rule of law that ought to prevail as between
citizen and citizen and the citizen and the State. One of the main topics set
down for discussion in open conference at the current year’s session is Education
for Democracy. 1 do not wish to anticipate what is going to be discussed on
Saturday, but perhaps I may be allowed to mention some criticisms of a general
character which were made on the occasion of my Bombay address.

The criticism which went‘ right down to fundamentals, to the root of the
matter, was that the true object of all education is to train the individual mind
to judge things in dry light, uncoloured by passion or prejudice. If any passion
is permissible at all, it is the passion for a search after truth,  The aim of the
teacher should be to liberate the individual mind from preconceived prejudices
and superstitions, to accustom it to weighing theories and doctrines on the
evidence, and to pay no heed to State-favoured opinions or to popular cries or
to party dogmas, This school of educational thought may be briefly described
as the individualistic school. Their view may be put in the words of a
distinguished educationist, “The purpose of education is to train a man to live
his life for himself but not against society.” That is the utmost concession that
is allowed to society.

There is an opposite school of educational thought which believes that the
building up of national character and the moulding of national psychology on
correct lines are the main tasks of the educator to-day. They have an enthu-
siastic faith in the pliability of human nature. They point to the fact that in
periods ranging from ten to twenty years, the countries with authoritarian
regimes have been able to tura the minds of their young men and women away
from the accepted doctrines of liberalism and parliamentary government and
to submit to a discipline in which they willingly give up the right to think, to
express their thought and to act according to their own. How potent education
can be they argue from the case of Italy and Turkey. In the case of the German
at least, it is arguable that he has been for centuries accustomed to discipline
and regimentation and what Hitler did was only to exploit and organise the
national habit of mind formed long before him. It has been remarked by foreign
observers that the German is so subdued to rules and regulations, that if a German
revolutionary mob marched out to set fire to a railway station, they will, before
entering the station, buy platform tickets | What was possible in Italy and
Turkey should not be impossible in India. There is no sense in throwing away
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the vast opportunities open to the educationist of training the young Indian
mind that it will not be attracted by the falsehoods of Dictators, but will be
taught the virtues of tolerance, of freedom, of conscience, of thinking, of expres-
sion of opinion, and of action subject to the just rights of other citizens and

of the State,

Perhaps you may be of the opinion that the day is gone by when education
could be looked upon only as a method of producing improvement of the indivi-
dual.  You may not go so far as some who say that abstract truth is a phantom
which has eluded, and will always elude, human pursuit, that it is like the circle
which bounds earth and skies, allures from far but as we follow flies. You may
concede that in every age and every nation there has been a select band of
choice spirits who in their cloistered halls have been able to cultivate a spirit
of detachment, to keep clear equally of the idols of the Palace and Secretariat
and of the idols of the Forum and the Market Place. You 1ay even concede
that such people are the salt of a nation and that from them come the ideas
which put a new complexion on life and give a new impulse to the generations.

But you will at the same time point out that for the generality of educated
mankind living in a busy and troubled world such a spirit of detached aloofness
is hard to cultivate. On rare occasions, perhaps in the silent watches of the
night, the vision of Truth may appear before us in all its brightness, but it will
be like a picture in the cinema, before we have had time to contemplate it steadily,
it has moved off. | am afraid that even those of us who have had the advantage
of education even in its classic haunts and its most favoured resorts, Lave not
escaped the prejudices of class, colour, religion, of the society we come from, of
the society we live in, and of the society we aspire to move up to. I seem to re-
member a saying that people are in favour of law and order as long as they are
the people who make the law and lay down the order.

It is a hard saying, and from the controversial point of view a rash admission
to make, but in the dynamic periods of a nation's history it is probably not only
permissible but it is necessary, that a certain calculated bias should be given to
education, Alter all, ideas like the desirability of religious toleration, the wrong-
fulness of national and communal prejudices, the absolute necessity of establishing
a rule of law to regulate the relations between subject and subject, and between
the subject and the State are so fundamental that none in India need object to their
being taught to the young. It is not a case of restricting their freedom of thinking,
We only inculcate the necessity for keeping that freedom alive. In my own life-
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time | have seen a serious retrogression of opinion in our country in these ele-
mentary matters, The evil opinions and practices of the totalitarian countries
are sweeping over India and are having an influence, conscious or unconscious,
on men’s minds.

On another question which has been a subject of acute controversy is the
desirability of direct moral and religious instruction. The National Planning
Committee has come to the decision that religious instruction should be the
concern of the individual, the home and the family and the religious group
concerned and that state education should take no responsibility in this respect.
This is in conformity with established orthodox opinion on the subject, but there
are many men whose views are entitled to respect who question this.  They
consider that it is a serious defect in our educational curriculum that no such
instruction is provided for and that it is possible to evolve a scheme of instruc-
tion which would be suitable for Hindu, Muslim, Christian, Buddhist, and Jew
alike. The discussion on this subject in the Sectional Conference will be awaited
with interest.

Yet another subject of general interest will be the question whether there
should be separate curricula for men and women in schools and colleges.  The
answer to this would largely depend on the attitude which people take to-
wards the object of women's education. Is that object to make good wives and
good mothers with a strictly limited participation with men in public life or is it
to give them the same chances as men on definitely equal terms?  The question
perhaps touches only a small number of women, for the vast majority of them
would always confine themselves mainly to the home, so that the danger
visualised by many husbands that they will have to cook the meals and look after
the baby is more imaginary than real. But the principle of equality and
freedom of opportunity is involved, and on this both Hitler and Mussolini have

given a definite verdict.

A very interesting subject which was discussed last week at Lucknow was
the extent to which English should have a place in educational institutions. The
general opinion seemed to be that English had been given an artificial prestige
in the past, that the weightage given to it had acted to the detriment of Indian
students who had to learn things through the medium of a language which was
not their mother tongue and to the detriment of Indian languages which had
suffered by non-production of books on modern subjects of study, particularly in
the departments of physical and natural sciences. At the same time the present-
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day tendency to disparage English was deprecated, and it was held that English
should be continued as a second language and as the best medium for interna-
tional intercourse. Prof. Amarnath Jha raised an interesting point as to why
there should not be an Indian version of English, just as there is an American one,

| must stop here and not be tempted further into straying in the wide and
varied scope of subjects set down for the Conference. Only one general obser-
vation | shall make, The War when it is finished will leave behind many
new problems the solutions of which will demand a higher standard of education
both in our politicians and in our administration and also in the general public
who, under a democratic system, will have a powerful voice in their solution.
That our teachers will be found equal to the demands that will be made on
them, | am optimistic enough to believe. 1am not one of those who condemn
our system of education as thoroughly wrong and as one designed to produce
clerks. This is a manifestly absurd statement to make. Look at the variety of
talent and original ability that our system has produced. And after all, the
methods of education, the curricula for study, and our examinations are not very
different from those employed in England. The critics say, ‘“You have not
built up character.” [ do not know that the character of our educated men is
inferior to that of educated men in other countries. 1am not fond of making
comparisons to the disadvantage of other nations but look at the state of Europe
now and tell me if we need be ashamed of ourselves.
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(c) Presidential Address—

The Hon’ble Sir Shah Sulaiman, Kt,, M. A,, LL. D., D. Sc.,
Judge, Federal Court, New Delhi.

Chairman of the Reception Committee, Ladies and Gentlemen,

It is both a privilege and an honour to be elected to preside over the All-
India Educational Conference at Udaipur, a historic town of great antiquity, which
is justly proud of its glorious past. The holding of its Session at this beautiful
and picturesque city has attracted Delegates from all parts of India in large
numbers. The invitation so graciously extended to the Conference is evidence of
the patronage of His Highness the Maharana, who is the most revered of all the
Ruling Princes of Rajputana. All the Delegates are particularly grateful to the
Reception Committee for the lavish hospitality so kindly offered. Our special
thanks are due to Dewan Bahadur Sir T. Vijayaraghavacharya, M. B. E., who
combines in himself the qualities of a scholar, an educationist and an administrator

of great ability, and no less to the other organizers of the Conference.

I feel that the responsibility of presiding over such a distinguished assembly
is heavy. But | count on the support of so many expert educationists, who at
great inconvenience to themselves have come here today from all over the country,
to discuss the numerous intricate problems vitally affecting the education of
India’s younger generation. These important problems need a more careful
examination here than anywhere else in the world. Expert knowledge and
technical ability are required to prepare a well-planned scheme for their solution.
This great burden must naturally fall on this representative body., An august
gathering of expert educationists like yourselves is in the best position to tackle and
solve the various difficult problems that have arisen. The resolutions passed by
you are bound to carry great weight with all whom they will concern. An All-
India institution like this Conference can command a general outlook over the
entire field of education, evolve a scientific method in education, systematize
accepted principles, and yet leave the minor details to be worked out differently
by men on the spot according to the varying needs of the various Provinces and
States.

We are meeting today under the shadow of a great war, started by a lust
for aggression on all weaker countries, that have the misfortune to lie in the
neighbourhood of the aggressor., To our shame, the ;first half of this Century,
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notorious for two major wars, will go down in history as an age of false
propaganda, terror and blackmail. The future historian in analysing the genesis of
these World Wars will visualize the modern world as a helpless victim of a rule
of brute force and aggrandizement. India is, indeed, very fortunate in being far
away from the scenes of brutal conflict. But when world events are moving so
fast, and circumstances changing so rapidly, our duties are by no means light, and
it is not difficult to see what our obligations must be,

We have known the problem of educating the young to vary from
generation to generation, but we now find that it varies even from country
to country. Educational policies have not only been readapted to the changed
conditions of the environments, but have been altogether moulded by the
varying whims of dictatorial minds, To our horror, we notice that in some
countries education has been made subservient to transient political doctrines,
political ideas have been introduced as accepted tenets, and adherence to party
programmes enforced in the education of the youth of the country., The whole
aim of education there is to regimentize the young, and a determined effort is' made
to ensure that this end is achieved. All ideas except those which fit in with the
political theories in force are sedulously excluded, and only such notions as can
harmonize with the prowmulgated dogmas are allowed to be instilled into the minds
of the younger folk. In this way the advance of a particular political cause is
secured, and also fully assured for the future. The excuse for such totalitarian
methods is the proclaimed aim that education means a preparation for true citizen-
ship, so that the period spent in schools must be a period of apprenticeship.
Individual interests are brushed aside in the attainment of such a national object,
and individuals sacrificed in the interest of the nation as a whole. In such a rabid
scheme, development of individual talents, growth of individual ideas, liberty of
thought and freedom of expression are completely denied and effectively suppressed.
A rigid uniformity, based on coercion, and if necessary actual physical force, is
systematically enforced. Schools have been converted into centres of military
training, and are run with no other object in view except to ensure fitness for
ultimate military service,

It is needless to state that education is the greatest concern of the people of
a country, as its future destiny must largely depend on the system of education
designed for it.  Education is undoubtedly an inseparable part of the entire national
life of a country ; it is an integral part of the whole social and political fabric,
During the last decades the Science of Education has developed to a remarkable
degree, and become a big Science in itself. It is now comprehensive enough
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to embrace most of the arts and sciences in a general way, with special attention
being focussed onthe main question how those subjects can best be taught.

India is a sub-continent, inhabited by nearly four hundred million people, and
though rich in resources, it has the misfortune of being considerably hampered by
an appalling degree of illiteracy prevailing among its people. Our increasing
population, with its expanding needs, multiplies the educational problems facing
this country, and even humanity at large. [t is an ambitious idea to think of laying
down one common form of education for all the classes of people and for the
whole country, The time-honoured system which sufficed for the past generation
may not necessarily satisfy the needs of the present generation. Perhaps a new
and specific programme for the education of our children and our youths, is now
called for, which would equip them better with knowledge and training to face
the hard struggle of life that lies ahead of them. The problems confronting us
today are varied, and in some respects different from those which were solved years
ago. In the light of the new complexities in which we are now involved, a new
angle of vision is required from which they must be examined, so that their
solutions may be thought out anew. The method of evolving a new system must
necessarily be difficult ; and so long as the experiment has not been tried, honest
differences of opinion can prevail, and views can be even widely divergent.

Lite today is tuller and more varied than it was when the old policy of
education was formulated. [The old system designed for a different purpose has
now become absolutely out of date, and is incapable of meeting the requirements
of modern Indian conditions. It has therefore to be replaced by a national system
of education more suited to the genius of the people of this country. But while a
drastic change in the educational policy of India may be urgently required, it does not
necessarily follow that there should be a complete change in the system all at once.
Sudden and-abrupt break with the past has its own peculiar disadvantages. The
old system was the result of an evolution and long experience. Undoubtedly, it
has failed in many respects ; but it has, nevertheless, produced men of learning
and ability, who have become leaders of renown in many walks of life. In
launching a new scheme we should not be over-enthusiastic, but must proceed
with caution and restraint. No forward step should be taken without the
realization of its full implications.

As a non-professional, | feel that it would be presumptuous. on my part to
express dogmatic opinions on the great questions which are exercising the minds
of the educationists of the country, and on which there may not be unanimity. |
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therefore need offer no apology for departing from the usual practice, and for
attempting to refrain from expressing categorical opinions, and only formulating a
few problems to provoke discussion and invite considered thought.

Pre-School Education. Considerable attention is naturally being focussed
on that part of education which is in the hands of teachers, whether in schools,
colleges or Universities, But the foundation of education is really and truly laid
in the homes, long before children grow up to be admitted to schools. The
importance of pre-school education is not fully realized, as it is considered to be
solely the task of parents, whose primary duty it is to bring up their children in
healthy surroundings, with a background of good habits and noble traditions.
Even after joining school, children unlearn a great deal of what they are taught,
if they are not well looked after in their homes. The chief reason for the low
standard of our primary education is the poverty and illiteracy of the average
parent, which accounts for the insanitary housing conditions and unhygienic modes
of living, If we are anxious to reach the ignorant parents, a big programme of
Social Service, sponsored and worked by enthusiastic bands of selfless devotees,
prepared to go from home to home, even on the countryside, is wanted. If that
is to be the aim, then the enormous magnitude of the task will call for an All-
India effort, embracing a countrywide activity. The Indian States, which comprise
one-third of this great country and which have such close geographical, economic
and cultural relations with the Indian Provinces, will not like to be left alone, We
have to pull together all available resources in men @nd money, direct a uniform
progressive policy, under the control of a central organization, with branches
all over the country. Experts who have devoted considerable thought to such
social service and gained experience of the actual working would be in the best
position to settle the details of a scheme to be launched.

Primary Education. Vocational bias has undoubtedly to be given to
primary education in the new system ; but literary and vocational training have to go
hand in hand, as vocational training can be no substitute for literary training. Of
late years, a distinct impetus has been given to vocational training in the new
primary schools. But has not vocational bias in the scheme, that was recently
introduced, been over-emphasized at the expense of literary instruction ? Is not the
whole conception of making primary schools either self-supporting, or able to cover
the major portion of their expenditure, entirely impracticable ? Will not an
excessive stress on the economic value of the articles produced by the young
children lead to the exploitation of their labour ? Would not that impel teachers
to show a good output by over-working young students ? We must guard against
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allowing the school atmosphere to become over-saturated with the economic aspect
to the prejudice of the cultural and the educational. Schools are not to be converted
into little manufactories employing child labour. [ am conscious that cheap

criticism on purely theoretical grounds is easy. So let there be a fair trial before
the final decision is reached.

Adult Education. The problem of primary education cannot be satisfactorily
solved without tackling at the same time the equally important problem of Adult
Education, If we want to get rid of illiteracy, even by a scheme of universal
compulsory primary education enforced at once, it will take several decades before
we can succeed. llliterates forming ninetythree per cent. of this vast population
can not be educated by a simple extension of primary education, unless we
approach the adults as well. Should not Adult Education be worked in
co-ordination with and as a necessary part of the primary education scheme ?

In spite of the great efforts that have been made during the last few years,
the Adult Education movement has not been such a great success as was expected.
May it not be that to achieve real success the scheme should be run on vocational
lines ? It is essential to create an interest in the adults so that their enthusiasm may
not fade away., Would not their interest be kept up if the books written for them
relate to special occupations in which individual students are particularly engaged ?
Should not books therefore be specially prepared for adults, very much different
from those for young boys and girls, as the mental attitude and capability of the
two types markedly differ 7 Our everyday experience shows a clear distinction in
rural and urban outlook. Should not different kinds of books be prepared for
adults who are to be taught in urban and rural areas ? The All-India Adult
Education Conference, over the first Session of which | had the honour to preside,
stressed the need of a strong vocational bend being given to the scheme of adult
education, If organizers of this great movement work with energy and enthusiasm
needed for the task, there need be no doubt that the scheme will soon make head-
way and prove a landmark in the educational uplift of this country. But the
work to be done is so great and the ambit of activity so vast, and above all the
difficulties and obstacles so enormous, that we should not expect an easy or early
return, nor should we be discouraged by failures or disappointments,  Our
immediate need is the careful preparation of a comprehensive plan suited to modern
requirements, That is the first essential, as our future success will depend on

the merits of our programme no less than on the sincerity and enthusiasm of our
workers,
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Secondary Education. A reorientation is equally needed when we pass
beyond the primary stage.  Vocational instruction in the secondary schools is
undoubtedly appropriate. Multiplication of industrial schools is therefore badly
needed. The existing schools have been catering for those wishing to prosecute
their studies up to the University standard, but the majority cannot afford to do so.
Government offices can no longer absorb all the Matriculates that are turned out.
Attention must accordingly be directed more to industrial, agricultaral and
commercial activities, All this means education of a new type altogether. But
this cannot be brought about by a wholesale conversion of the existing High
Schools into Polytechnics. By giving vocational education we would certainly be
qualifying boys and girls for various ozcupations after leaving school. But would
that not disqualify them for prosecuting their studies further > As it is, the
standard of general knowledge possessed by Matriculates is very low for training
at a Universily. Would it not make things worse if a good deal of time now
spent on literary and scientific education were cut out and devoted to technical
instruction ? Is not the only practical course to have a set of parallel institutions,
one giving literary and scientific education on the existing lines, and the other
purely vocational education ? Undoubtedly, this will mean a bifurcation in the
secondary stage. But is there really any other option, when the aim of education
differs according as the object is to enter life for earning a living or to pursue

knowledge further ?

Intermediate Colleges. The position of the Intermediate Colleges raises
another controversial question. When the older Universities were first estab-
lished they had charge of lntermediate classes as well. So long as the number of
students remained limited, there was a particular advantage in such a system, as a
better class of teachers were entrusted with the teaching work., When the
number became large, particularly so in Bengal, the Intermediate classes became
unmanageable. The Calcutta University Commission made elaborate recommenda-
tions for reforming the system of Secondary and University education in Bengal,
The Calcutta University itself, for which the recommendations were meant, did
not accept them at all ; nor has it adopted them till now. Some of the other
Universities adopted them in great haste, and in some cases perhaps with later
regret.  The recommendations were taken over en bloc without thoroughly
examining their suitability to the different Provinces. ~The modern tendency
certainly is to take away the Intermediate classes from the Universities, and form
them into separate Intermediate Colleges. But has not the removal of the
Intermediate classes from the University atmosphere inevitably lowered the standard
of University education itself ? Can the separate staffs required for the Intermediate
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Colleges be as efficient as the University staffs, who are of course better qualified
and more highly paid ? Will not the salutary influence of association with
advanced students disappear, and Intermediate Colleges tend to become glorified
High Schools ? Is not the period of two years left for an ordinary University
Degree too short for a student to benefit from the University training and culture,
and to imbibe a true University spirit ?

A middle course is to split up the Intermediate classes, transferring one to
the schools and adding the other to the University. Just as in the past a large
increase in the number of students necessitated the establishment of Intermediate
Colleges at various centres, away from the Universities, a similiar increase may
in course of time necessitate the adding of the eleventh class to the Schools.
This will not only raise the standard of school education, making Matriculates
better equipped for employment, but also allow at the same time a period of
full three years stay at a University.

Universities. University education furnishes varied problems on which
there are marked differences of opinion. On the one hand, there is an insistent
demand that education up to the highest stages must be thrown open to all
persons wishing to prosecute their studies. On the other hand, we are warned
that in view of the huge population to be dealt with, such a course would be
impracticable, Even if one per cent were to be given higher education, we would
have to find accommodation in our Universities for some thirty lacs of students !
How are they to be employed afterwards ?  We are face to face with the bitter
truth that for a big country like India free University eduation for all, the rich
and the poor alike, imparted at the expense of the State, is a sheer impossibility,
A line has to be drawn at some stage up to which the state must
bear the whole cost, and at another stage up to which three-fourths of the cost
must be paid, and a stage where about half the cost should be met, With the
growing number, the burden of bearing half the expenses of University education
must fall on the parents and guardians of the students themselves. At the same
time, when private benefaction on any large scale is lacking, no University in
India can maintain itself without generous Government or State help.

At present there appears to be no definite policy of fixing a proportion of
the total revenue for expenditure on education ; nor is there any allocation of
proportionate grants for the three grades, For a country like India, with its
meagre resources, the scale of expenses is much too high. The cost of education
is going up year after year and is bound to increase steadily. All the same the
fees paid by students are still low as compared to the fees in Europe ; and yet
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salaries of the higher teaching staff are comparable. The expenses per student
which the Universities have to incur are disproportionately high when the total
number of students that are taught is considered. The figures when worked out
for some departments would show that a very much larger number of students can
be educated if scholarships were awarded for study elsewhere, where there are
special facilities, instead of maintaining those departments,

There is an incessant claim of a large section of students for a reduction
in fees, but the scale of fees that are to be charged has to bear some relation
to the scale of salaries of the teaching staff. Fees cannot be reduced until
Government grants are increased, or rich philanthropists make large endowments,
or there is a drastic reduction in the expenses. It may take a long time before
we have in this country private benefactors offering generous help in a large enough
measure to compare with any such trust as the Carnegie Foundation for the
Advancement of Science. What is then the solution ? Is the present system
of offering the same facility to all classes of students really sound ?  Should
every student, no matter whether he has proved his worth or not, receive the
same encouragement ? Can there be three scales of fees— freeships for first
class students, half freeships (equal to the existing scales) for those of the second
class, and even higher fees for those of the third ?

With the re-organization of University education and the establishment of
so many residential Universities, the system of tutorial instruction has been intro-
duced universally in all the departments. In theory there can never be any
doubt as to its great utility ; its excellence cannot be denied, But in practice
its success depends only on the smallness of the groups taught at a time and
the reasonable frequency of their being taken. It becomes a farce if the turn
of a group comes once in several months, The whole benefit is then lost, and
the time spent on the tutorial classes almost wasted. In India we have to deal
with a large student population and yet owing to financial difficulties we cannot
afford to provide a very large teaching staff. While one Professor can lecture to
a class of 50 students in one period, five Professors are required to take tutorial
classes in groups of ten, Does not the economic aspect of the new system need
a re-examination ?

The multiplication of Universities in India is sometimes unhesitatingly
condemned ; but can that be avoided when the number of students is so large,
and long distances make University centres inaccessible to the poorer students ?
To cut down expenditure the remedy of reducing the number of departments
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is suggested. But is there really so much duplication ? In most Indian
Universities the number of subjects actually taught are strictly limited, and
constitute the essential branches of knowledge difficult to dispense with. When
compared with the very large variety of subjects taught at big Universities like
Oxford and Cambridge, they are very few indeed. Can any of the important
subjects be omitted from the B. A. Syllabus ? As regards post-graduate research
work, there may perhaps be some scope for specialization at separate University
centres, For such higher work, cannot the Universities by mutual arrangement
decide how much should be common to all and how much special to some ?

The profession of law is already over-crowded and there is no prospect
of a demand by the profession for the production of a larger number
of law graduates year after year. Most students flock to the law classes as 5
last resort, simply because there are no other openings for them. As the law
departments are a good source of income, no restrictions are placed on the
admission of students to these classes. In contrast with this, the demand is bound
to increase for trained teachers. With the expansion of primary and secondary
education, many private institutions will spring up ready to absorb
trained men and women, And yet strict restrictions are imposed on admission
to the training classes, Even the Benares and the Aligarh Universities, although
enjoying an All-India status, and drawing men and women from all over the
country, restrict the number, and do not increase the staff. The figures for any
year would show that hardly 1/8th of the total number of applicants are admitted.
The rest are refused training on the excuse that there is no room for them in the
profession of teaching, The candidates are the best judges of their own interests,
and they offer to pay full fees in advance, if necessary, just to be allowed training
for one year., And yet professedly for the sake of efficiency we deny to them
the opportunity of improving their qualifications, Efficiency is good, but should

it be coupled with a denial to our young graduates of the chance of getting
themselves trained ?

The test of efficiency is applied in a curious way., If there are 600
candidates applying for admission to the B, T, classes, they are first subjected to
a fresh examination and also an-interview ; and then after a strict selection about
60 candidates are finally chosen, They are made to undergoa very intensive
training for a whole year, both in theory and practice. And yet the results are
surprising. Most of the Training Colleges pride themselves on the idea that just two
or three students manage to get a first class, and they look down upon institutions



48 XVI ALL INDIA EDUCATIONAL CONFERENCE.

where a larger number secure 60 per cent marks. Is it a matter of
pride or regret that, in spite of the strict selection and in spite of hard work, the
teaching staffs fail to make even half a dozen students secure 60 per cent of the
‘marks ? Should we feel elated, or rather make a frank confession of failure ?

One frequently hears the remark that the standard of University education
has gone down, but this is true in one respect only. There has been a deteriora-
tion in the knowledge of English literature and the command over the English
language ; but the reason is obvious, The present system had its origin in the
old days when at first the main object was to produce English knowing graduates,
and only later the model of the big Universities in England was followed.
English literature has continued to be a compulsory subject up to the B. A,
standard. The Government services can no longer absorb all the graduates.
Specialization in other subjects also has therefore become necessary. With the
introduction of vernaculars as the media of instruction in the schools, the teaching
of English has suffered ; as vernaculars displace it in the higher classes, it will
suffer still more. For proficiency in English, the modern student, who is devoting
more time to other subjects, cannot compare with those of the older generation
who prided themselves on their knowledge of English,

English language is certainly necessary for the acquisition of Western
knowledge ; but a study of the English literature stands on a slightly different
footing. Should English literature be a compulsory subject for all under-
graduates ? No doubt, the making of English literature optional would seriously
affect their knowledge of English. But would that not give them a little more
time to acquire other knowledge ? Which course is better ? Conditions in
India have been different, and English literature has had to be a compulsory
subject, But there is hardly a precedent to be found for this anywhere else.
General English must of course be compulsory. But should text books continue
to be prescribed for the B, A. examination, which students cram up with the
help of glossaries ? Should not a much larger number of books be recommended
for general reading and papers set on their general knowledge of English ?
English may remain compulsory up to the Intermediate standard, but is there any
good reason why a student should be compelled to take up English literature as
one of the three subjects at the B. A, ? If a change were made, would not the
time taken up in the study of English literature be utilized in acquiring more
general knowledge ? Will not Everyday Knowledge widen a student’s outlook,
enlighten his mind, and make him better equipped for the hard struggle of life ?
Will it not, even if made compulsory, be more popular with the students ?
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It seems strange that our graduates’ knowledge should be so deficient in
Everyday Knowledge and Everyday Science. Can a graduate be considered an
accomplished gentleman, who has not even a rudimentary knowledge of the
elements of History, Geography, Politics, Economics etc., on the Arts side, and
of Physics, Chemistry, Biology, Botany, Agriculture etc., on the Science side ?
The modern student is not inferior to the students of the older generation as
regards the subjects (other than English) which he takes up ; but he lacks in
general information, likely to be far more useful to him in his future career., The
present day students show litde inclination to read daily newspapers for news, and
weeklies for views. Is there any better way of encouraging them to do so than
setting questions on everyday events as a part of the paper on General Know-

ledge ?

The contribution made by India to the stock of modern knowledge has not
been as much as could have been desired. Does there exist any real impetus for
research work which is the root cause of the progress of the Western countries ?
Could a greater stimulus not be given by providing special increments in salaries

on production of work of recognized merit, instead of letting them remain
automatic ?

There is much condemnation of the existing system of examinations, Exami-
naticns are feared as being the cause of ill-digested cramming. But no better
substitute has yet been found. If results were left entirely at the discretion of the
class teachers, it would fail to inspire confidence. But the present system can be
modified to some extent and memorizing reduced to the minimum, if for University
examinations partial access to standard books were permitted. For instance, in
the Law examinations access to the bare Acts would be useful, and questions
can then be put to test the intelligence of the examinees rather than their memory.
Access allowed to books in the examination hall will reduce cramming considerably.

Uniformity of standard is attempted to be secured by employing foreign
examiners for University examinations, but that has not proved to be really
effective. Could not some well-recognized system of exchange of professors be
feasible, which could be followed in aregular and methodical way, as a part of
the natural life of the Universities, with arrangements for the accommodation of
such teachers as are transferred ? \

When other professions are closed because of over-crowding, the profession
of education is in danger of becoming the last resort of the unemployed graduate.
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But with a rapid growth of education in this vast and populous country, the need
of teachers will increase immensely, furnishing more openings for employment.
There is no ground for the modern teacher to be in any way disappointed or feel
humiliated in comparison with members of some other professions. It is a human
weakness to look with envy at the successful practitioners at the top of the indepen-
dent professions of Law, Medicine or Engineering, forgetting that those are but a
few out of thousands of unsuccessful strugglers in life. There are hundreds and even
thousands among members of such professions who would prefer a settled and
peaceful life as a teacher in an established educational institution, if such an
opportunity were offered to them. There is no reason for teachers to be dis-
heartened, as there is a great future for them. They have in their hands the

moulding of the youth of lndia.

The ever-increasing unemployment no doubt presents a serious problem for
solution, and calls upon us to devise a scheme of national economy which may
mitigate some of the evils resulting from the present system of distribution of
wealth. But India is fairly rich in raw materials and productivity of its soil. A
wide vista of potentialities is open for the utilization of its natural resources, Qur
country is at the threshold of great economic and industrial development, A
new impetus for industrial enterprise has been given to it in consequence of War
exigencies, We have to use all the resources at our command, and develop our
basic industries, We should endeavour to occupy a noble posltlon side by side
with other advanced countries of the world.

The young generation is the hope of our country, and real progress can be
assured by educating them on the ﬁght lines, The future destiny of India can
be shaped only through education. | am confident that this Educational Con-
ference will after deliberation arrive at definite conclusions of far-reaching
importance, and its resolutions, broad-based on sound theories, will guide the
shaping of a right policy of educational reform for the future,



SYMPOSIUM

ON

“Education for Democracy.”

I
Diwan Bahadur Siwr T. Vijayaraghavacharya, K. B, E.

The subject is education for democracy and democracy to many people
is like the red rag to the bull. Very often objections are raised to democracy.
One of the most fashionable objections is that a democracy necessarily implies
counting of heads and the objection is that heads are counted and not weighed.
I am naturally in favour of weighing heads if somebody could suggest a system
by which the head of every individual voter could be weighed and compared
with that of other voters. So long as the critics have not produced any tests
by which the quality of the head can be weighed, this criticism would be quite
invalid. In an imperfect world I think we shall have to be content with having
a rough and ready action. 1 think it is the counting of heads. Doubtless there
would be many people who would come forward with many objections. 1 would
remind them of the well-known saying : “If experts took control of Whitehall,
doubtless the country would be administered very efficiently for one week
but at the end of the week it would be found that the heads of so many of the
ministers and experts would be found hanging from the lamp posts in Whitehall,"”

There are two points about democracy, the first is that the English policy is
the will of the public expressed through the House of Commons or through
public opinion that prevails. Another point about democracy is the prevalence of
the reign of law, that is to say, that no person can be deprived either by another
fellow citizen or by the State of his just and lawful rights without a proper
procedure under a proper trial in judicial courts independent of the executive,
That is even more important, in my opinion, to the general public in the current
day-to-day administration than the fact that the large policies of public means will

. provide,

It may be objected and that too with some reason—that it is quite possible
to conceive of an autocracy where the rule of law might prevail. I could concede
it in theory. There may be a ruler who claims powers, but confers a written
constitution or a fairly rigid constitution in which certain powers are given to the
subjects and the State’s powers are limited and the subject gets his rights, But
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in practice it has been found that usually such a system of constitutional govern-
ment where the rights of the subjects are ensured does not prevail in a country
where autocracy prevails because no system has been invented by which it can be
ensured. The son has not got the same capacity or the same character as the
father. That is the vital objection to our autocratic constitutions,

“Richard Cromwell succeeded Oliver Cromwell and things did not go on
the same way whereas in a democracy which is governed by the will of the
majority there is a larger amount of continuity. In a democracy there is a larger
amount of constitutional stability than in an autocracy.”

The next point possibly is still less necessary to elaborate as for the last
two days we have been talking about it. That is the question whether democracy
is desirable. Whether we like it or not we are now fairly set on the road
towards democracy. | think you may say that British India on the whole has
been set on the road towards democracy and if that is so it does not seem to
require any argument to show that there should be education for democracy.
There is education going on. There is vigorous education going on in the
totalitarian countries for autocracy, for dictatorship. A few years ago after a
visit to Sicily I returned to Rome and happened to speak to the famous man
who is the head of the Government in Italy. [told him, “l have just returned
from Sicily. 1 find that among the people the feeling is against you, What
do you say to that ’  ‘‘As you get north of Rome you get people in favour
of my form of government and as you get south of Rome you get people less
and less in favour of my form of government,”” he said. “Did you ask the
younger people in Sicily,”” he asked me. [ said. “l find in every house the
grand-father very strongly anti-Mussolini, the father lukewarm in his support
while the son enthusiastically pro-Mussolini.,”” He said, “That is why I believe
in the education of the young.”

But the fact that in ancient times democracy existed in India and even
to-day it exists in a small form in India is not reason for thinking that India is
proof against the propaganda that has been let loose in totalitarian countries,
On the other hand my belief distinctly is that if people do not take care of the
times and if we do not take the education of the young in hand and teach them
the elementary notions of freedom and thinking of freedom, of public opinion and
freedom of expression etc., we will probably find that even in this country
these elementary rights will be denied. 1 seem to notice in my own life-time
the change in this respect.
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When I was 20 or 30 it was wrong for an educated man to talk anything
but in terms of nation, Now on the other hand in many places you have got to
apologise for not having communal feelings, for not having anti-democratic feelings.

Now | enter upon the most difficult part of my speech today. It is true that
children should be given education but what kind of education ? That is a
question for you to answer and whether education for democracy is better
conducted in the select schools or in other schools.

I must leave this point to the State. The question is what theoretical
teaching you would give children in the principles of democracy. I do believe
that some of the text books today written for boys starting with secondary schools
are not rigid. They could be taught the elements of democracy and democratic
belief. The fact that a man is a Jew is no reason why your aversion fora Jew
should be carried to the point of roasting him alive, why you should prevent him
from joining the ranks of ordinary citizenship. I think things like that should be
taught to the young and perhaps they should be taught better even by selected
stories and passages from the history of freedom.

What further democratic education would you give them ? Teach them a
belief in elementary principles of freedom, the belief in the ruins of war ?

But is that enough ? Are you going to stop with that ? Or are you going
to teach in practice some democratic things ? [ suggest that a system, which I
have seen in other countries, may perhaps be used. I do not say I have come to
definite conclusions but it may be considered in this connection. That system is
to take all the boys of a school at a suitable hour thrice 'a week and give them
training in the elements of democracy. | have seen countries where this is in
practice daily. Everybody is included in it. Perhaps that may be good

education for democracy. How to secure this education is what | would like you
to discuss,

I1
K, S. Vakil Esq., M. Ed., Principal, S. M. T. Teachers’
College, Kolhapur.

Before we think of education for democracy in a serious manner, we ought
to provide facilities for universal education in our country, Unless we give
people the light of literacy, the power to read and write, I do not think that we
can make any progress in the field of education, much less in the field of
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education for democracy. The first measure, in my opinion, in order to proceed in
the direction of democracy is to attempt to provide all that may be necessary for
universal education,

We have to begin with education from two ends, We have to begin with
the education of the child and we have also to educate the adult at the other end.
Unless we tackle this double problem and persuade the government of the land
to take the necessary measures for the effective enforcement of compulsory
education, | do not think we shall be ever in a position to provide or even to
think of education for democracy.

Democracy itself will take a long time yet to come to our country., In the
meantime it is necessary for us to take necessary preliminary measures so that
every one in this country may be able to read and write and be in a position to
understand the problems that confront us in our daily life. I do not think that the
provision of literacy and education is quite necessary for civic training. Even
without the ability to read and write, people in the villages can be told what
their rights and responsibilities are, how they are governed, how to understand
the relationships between villages, talukas, districts and provincial officials, These
things in the way of civic training may be provided through radio, cinema, magic
lantern lectures, discussions, propaganda, etc. Literacy and education is not
necessary for this purpose, So 1 think if we begin at these two ends, provide
civic training on a nation-wide scale and provide also for children’s education and
adult education, we shall, | hope, be in a position to advance in the direction of

education for democracy.

Education for all is ordinarily accepted as the aim of education for democracy.
There again it is not enough for democracy merely to provide education for all.
It is also necessary to ensure that the facilities provided for education for all shall
be easily within the reach of all so that if people have not the means to higher
education, scholarships, etc., shall be provided by the State so that every child of
promise may be able to proceed from the primary to the university stage. This
to my mind should be our ideal in education for democracy. Democracy is still
far away from us, but still it is but proper that we should begin to think even now
about it, It is usual to meet people who always talk and argue about rights and
responsibilities, who assert their rights, but-never seriously think of the responsi-
bilities and duties attached to these rights. Civic training, besides, should include
mass education not only in the rights but also in the responsibilities, Both should
go together. Mass education, universal education and civic training are absolutely
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necessary ; if we are to proceed in the direction of education for democracy we
should train teachers for education for democracy. It is a difficult task and a task
which will require supreme effort on the part of all interested in education, not
only on the part of teachers but also on the part of the powers that be. Govern-

ments ought to come forward with their suggestions and ample funds provided for
this purpose.

I11
K. 4. Saiyidain Esq., M. Kd., Director of Education,

Kashmir State, Srinagar.

In the first place, I wish to dissociate myself from the idea that education for
democracy means either universal or free or compulsory education.  And
education of this kind may be needed and is certainly needed in a democratic
education. We have free and compulsory and universal education in countries
which are the very negation of democracy and there this education has been
imparted in a very efficient manner. So we have to discuss something that is
much more important and fundamental and is concerned more with the quality and
the spirit of the ideology of education that we impart rather than its mechanical
frame-work. In the second place I should also like to say, though I might in this
instance have to differ slightly from the distinguished chairman, that if
democracy be mainly and entirely summed up as the counting of heads, I would
wash my hands of the advocacy of democracy. It implies something that is much
more important to the everyday social, political and economic life of the people
and about the methods | may have something to tell later.

In the third place, I think there has been something of an assumption in all
these discussions that democracy may be taken by us who are assembled here
today as a desideratum. Without discussing this particular issue we have now-a-
days assumed that democracy is a good thing and then we have proceeded to
discuss the problem as to how the schools could be utilised. If this issue were
being debated by an Assembly 10 or 15 years ago, perhaps that would have been
a right attitude.  But the totalitarian States have thrown before our age a challenge
that we dare not ignore and we have to seriously ask ourselves as educationists :
Do we from the educational point of view look upor democracy as a good thing,
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as something desirable, in the service of which we must try and place all our
educational resources or shall we be better advised if we threw overboard all this
cargo of the same sentimental and serviceable ideas of democracy that we have
learned ?  1f I were convinced that as a teacher, I shall not be promoting the
interests of the children that are placed in my care I would not stand as an advo-
cate for democracy. So what I propose to dois : In the first place to place
before you my case for a faith in democracy both as a system of government and
as a way of living, and then to point out what can be done by education in making
this way of life more popular and more effective than it has been in the past and
in view of the limitations of time I shall have to ask your forgiveness if I am some-
what dogmatic in the way in which I put forth my views, partly because of
brevity, partly because I speak to an enlightened gathering.

I believe in democracy because 1 feel convinced that there is no other
political system which offers greater scope for the development of human in-
dividuality. My study both of psychology and sociology assures me that if men
and communities are to thrive and grow to their full stature, then they must be
allowed free and unhindered expression, Any system which tries to impose the
rigid uniformity of ideas and practices sins against the spirit of man and, there-
fore I feel that any rigid system of a totalitarian kind is likely to prove prejudicial
to the development of culture because after all the enrichment of the world and the
enrichment of its various cultures depends largely on the cultivation of the diver-
sity of talents and not on the creation of a set pattern. Nazism and Fascism try
both in their national policy and international contacts to be as exclusive as

possible.

Democracy in most of the countries, either of the west or of the east, has
not been given a fair trial. It has been exploited shamelessly by various vested
interests, by the members of the richer classes and capitalists who have no social
consciousness and the result has been that people have not been able to take part
sufficiently to exercise their rights and privileges, to understand their problems and
difficulties in the world of today. Democracy has not redressed the inequalities
in economic life which are objectionable not only from the cultural point of view,
but also from the economic point of view. It has not been able to bring about or
to promote a large majority of its citizens to live fully human lives, Can all these
handicaps and faults be attributed to the nature of democracy ? These handicaps
must be attributed not to democracy itself, but to the fact that there has not been
enough of democracy. We have been content with forms of physical democracy
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but we have not succeeded in establishing what are its essential points, namely
social democracy, cultural democracy and economic democracy. Democracy, if it
has to claim our wholehearted allegiance, must truly become a system of social
justice, It should be able to secure for the people in fact and not merely in name
those material and cultural resources without which feelings of life are impossible.
If these are the conditions for the successful functioning of democracy, what is the
role that education should play in the service of democracy ? There must be a
complete reorganisation of the entire resources of the educational system in the
.schools, their methods, their curricula, their syllabus, etc. 1 do not propose to go
into it in detail, Perhaps | would advocate above all the development of what 1
may describe as a type of national justice. This passion for social justice has not
been created by our educational institutions, They can certainly play a part in
doing so if they organise their work in such a way that the students can realise
the various kinds of social justice and economic injustices that are present in our
social system, If the schools can do that partly as an ideology, partly through
their methods and partly through organisation, they shall have achieved one

important objective.

Secondly, I would plead for the development of the quality of tolerance as
the most important and major objective of our educational policy. There is
nothing that is doing so much harm to national life in India as the growing
intolerance, as the absence of broad-mindedness. If human life is to be distin-
guished from the life of the brutes in the jungles it is through this cultural and

civilised quality.

Thirdly, | would plead for an attempt to raise intellectual and cultural
standards of the education that we impart in our schools. We are far too often
content with providing for the children mechanical instruction in certain branches
of knowledge which we consider important and they have not the opportunity to
come into contact with the living, vital currents of modern thoughts and modern
life and the result is that they live in an artificial world of their school days.

Democratic education is an education that will attempt to make citizens of
the country liberal and broad-minded in their beliefs. It would inspire them
with a belief about the necessity of social justice and they will not rest content
till they have established it so far as it is humanly possible. And on the intellec-
-tual side it will attempt to train them in such a way that they understand the
complex affairs of modern life and have the vision to see things their own way.
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I do not propose to minimise the difficulties of this task but our first duty
is to be clear in our minds about our conditions and then perhaps there would be
sincere people who would take up the challenge thus held out not only by the
temporary phase of totalitarianism in the world but also the challenge that is held
out by the present situation in our country,

1V

J. M. Kum-ﬁrappa Esq., M. A., S. T. B., Ph. D.,
Professor of Social Economy,

Sir Dorabji Tata Graduate School of Social Work, Bombay.

When we think of democracy and the development of a system of education
which would help to save democracy it is necessary first of all for us to know what
democracy really is. Democracy has really three different forms. In the first
place we may say there is such a thing as political democracy. Political demo-
cracy is a form of representative government. It is not necessary for me to go into
details for the discussion of what political democracy is. Secondly, there are people
who are fighting to bring about a new industrial order.  This may or may not take
the form of profit-sharing. Then the last is social democracy. | may say that the
first two democracies are nothing but means to an end and the end to which they
should really contribute is what we may speak of as social democracy. Social

democracy is the ideal.

There are four essential elements in democracy. You have already heard
of one of them. The story goes that within a democracy there is a community
and that community recognises these as a sort of brotherhood, thinking of
each as a brother working for his interest and for the promotion of the
interest of the group. Consequently there is liberty.  This social justice 1 speak
of as the fiscal character of the democratic ideal. The third one is equality and
that we may refer to as the principle of social allegiance in a democracy.
Liberty means that the State should provide the necessary opportunities for the
individual to become a self-directing and self-respecting being and as far as
equality is concerned we believe that it is the function of every member and every
citizen of a democracy to treat every other member as a man. And then the
fourth element is civic responsibility. Each individual has certain responsibilities
as a citizen of a democracy to work for the promotion of the interests of democracy
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itself. Each individual and each group must be enabled to discharge its respective
functions, in the interests of the larger whole,

We have often heard of western democracies. But recently we have also
seen a good deal about the failure of the working of democracy in western
countries. ‘Now the main reason for the failure of democracy in the west is the
much greater emphasis laid upon political democracy than upon social democracy.
How can we save democracy ? | suppose you all agree that democracy is a worth-
while form of government. Its limits are the power of the State. I think it was
Lord Acton who said power is corruption and absolute power is absolute
corruption, If that is really so then it becomes necessary not to give too much
power to the political State. And then we may also say that democracy is worth
saving for the reason that it emphasises the works of the individual and 1 believe
that a Government which can give or provide greatest opportunities for the
development of its personalities to its fullest extent is a form of government that is
worth saving. Can war then make the world safe for democracy ? It may be an
excellent slogan but I am afraid war can never make the world safe for democracy
for.the simple reason that war is a negation of democracy. They are a contradiction
in terms.

What shall we do under the present circumstances? Can we make
democracy work ? Working democracy would then mean that it is necessary
to make a Government of the people, by the people and for the people a reality.
Unless we make that form of government a reality we certainly cannot make
democracy work, In a certain place it would mean the maintaining of civil
liberties and freedom of expression for minority groups and just treatment of all
minority groups and particularly it would also mean honest and persistent attempts
to secure adequate economic opportunities to all people. Now if we really
believe in working democracy we have got to see that these three things are
realised, On the other hand because of the fact that the present political
democracies are dominated by the economic interests, it becomes, in my opinion,
impossible to make the democracies play its part correctly, Now take, for
instance, democracies of the ‘west. They do not believe that the great ideals of
democracy should be extended to the non-white races and even within the
democracies certain cherished ideals of democracy are made the prizes of the
privileged people.

Now if the failure of democracy is really due to certain weak-
nesses in meaning it stands to reason that those aspects may be corrected
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and can be corrected by education. It is important that in developing a system
of education emphasis should be laid on those aspects which we consider important
characteristics of a citizen in a democracy. In other words we need to develop
a system of education which would socialise human beings. If we can develop
such an education not for developing the self-interest of the individual but which
would help to develop the higher social interests of the society it seems to me
that we would be able to accomplish the ideal in working demozracy. And,
therefore, | believe that education, if it is to be reorganised, must be so reorganised
as to help to bring about the social idealism of the people and to a large extent

human ideals also,

V.
A. E. Foot Esq., M. A., Head Master, Doon School,

Deliradun,

German and ltalian broadcasters frequently assure us that the mass of the
British people are misled into opposition to the Nazi regime by the leadership' of
the plutocratic and privileged persons who were educated at English Public
Schools ; that the public school influence has been one of the important obstacles
to the absorption of Britain into the new FEuropean order.  An opposite point of
view is always put forward by the journals of the Left Wing in England such as
the New Statesman ; the New Statesman in its book reviews and correspondence
columns is consistent in attributing to Public School education and the Old School
Tie certain dangerous Fascist tendencies among the British Ruling Class. 1
want to examine the truths underlying this contradiction for it concerns not only
Public Schools but all who are engaged in Education.

Certain features that were originally developed in the schools in England
that are known as Public Schools have been spreading into Secondary Schools and
in the New World we hope for after the war | hope that the main change in the
older Public Schools will be that their facilitiss will no longer be limited to
members of the privileged classes but will be much more widely spread. In the
same way, in India, I believe that the important features of the Public Schools
that are now starting are by no means exclusive but may be spread throughout
schools that are less fortunate in their endowment and financial position. It is
therefore most necessary to see that these features are applicable to a democratic
country and not to a totalitarian state,
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What are these things ?

First, the Public Schools place very great emphasis on Leadership. Does
it or does it not mean that we are training boys to follow Gauleiters or Fuehrers ?
I think that the suggestion that the Public School training is simed at encouraging
the blind following of a Leader is quite mistaken. We aim rather at training in
Leadership, If a conjuror wants to impress an audience with the magic of his
powers, the last thing which he will do is to teach them the secrets of his art. In
the same way, if the mass of individuals is taught the principles of Leadership,
they will cease to have a blind faith in any leader, but will follow him only in
so far as the direction in which he leads them is the one which they have
chosen. In school therefore we must aim at developing in every boy those
powers which will make him capable both to act himself as a leader and to
understand leadership. Those powers may be summed up in self-discipline,
self-confidence and judgment. People who have been able to learn these things
will not blindly follow a leader in a direction that is anti-social.

The second main point on which misunderstanding _may arise is esprit
de corps. In a Public School we are likely to encourage this in various ways—
by the use of a school uniform, by team games, by house competitions and loyalty
to the units to which a boy belongs. All these things, accompanied possibly by
pageantry, flags, school songs etc. would also be part of the method by which a
Fuehrer will endeavour to make his followers submerge their reason and their
power of criticism and their whole personality into adherence to the aims he sets
before them. How, then, is it possible for a school which employs these devices
to a greater or less degree to claim that it is educating its pupils for Democracy ?
I believe that the secret of the apparent paradox is this : We have a double
aim ; we wish to teach our boys the capacity to submerge their own personal
and selfish desires in order to be able to cooperate with their fellows and for this
reason we encourage team games and keenness and pride in the weltare of the
house and the school as a preparation for service to their country and to humanity,
But at the same time we aim at developing their own individual capacity in the
diverse ways in which their talents may be shown, in order that they may contribute
'as much as possible to the common good, Without the things which develop
«esprit de corps the school will only produce selfish individualists. Without a wide
choice of opportunities for self-expression the school will develop only so many
pawns to follow a stereotyped, unthinking and uncritical path at the behest of a
leader. So it is essential to provide in schools as many outlets as possible for the
development of all the faculties of the boy or girl— their mental faculties as well
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as their physical and artistic faculties.

There are, | believe, two important ways in which the organization of the
older Public Schools has failed to make their training free from danger. First, in
giving to the praefects personal powers which are exerted in a way that will
exaggerate the dangers, These personal powers are concerned first with fagging ;
i. e. in making junior boys perform for them certain personal services. People
often defend the fagging in an English Public School by saying how good it is
for boys to learn to do menial tasks. This is certainly valuable, and there is no
form of work that a boy brought up as he should be should be afraid of or ashamed
of doing. But the harm in fagging lies in wait for the fagmaster ; by having when
he is at the top of the school the power to get a junior boy to do the tasks he is
too lazy to do himself, he will leave school dependent on the power to exact
personal service from others.

The second way in which praefects may suffer harm is in exerting their
powers of punishment in an arbitrary and undesirable way., There are certainly
among my countrymen still a good many people who believe that a naughty little
boy should be given six of the best by a praefect, This shocks many educa-
tionists and psychologists very deeply. In most cases I do not think it does the
harm they fear to the patient, but in more cases than its supporters realize it does
harm to the praefect, and in any case it does no good and in a modern school
corporal punishment will be ruled out altogether. But more important than the
nature of the punishment is the way in which it is decided upon., | believe it is
a most important part of a democratic training that any punishment should be
decided by a judicial body of praefects rather than at the whim of one individual
and that a proper record be kept of it. Such punishment, or even reprimand, by
a body representing the majesty and dignity of the public welfare will be very’
much more respected and effective.

In addition to the misuse of the powers of praefects 1 think that Public
Schools and for that matter nearly all schools have gone wrong in their use of
competition as a spur to achievement. Without any competition effort may very
probably evaporate ; competition is necessary but it should be competition with
oneself to reach an abstract standard and not competition to beat your fellows,
That is to say, there should not be anyone first in the class but credit should be
given to those who reach a standard aud such credit shoald be within reach of
all. It should be gained not only in examinations but also in 